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publication dans aviso pourront être édités pour ce qui est de la clarté, 
du style, de la langueur et de la cohérence.

Les directives relatives aux collaborateurs sont disponibles en consultant 
le site Web du NSTU — www.nstu.ca

Les manuscrits envoyés par voie électronique doivent être en format 
Microsoft Word, Rich Text Format ou Texte seulement.

Les photos/images originales reliées aux soumissions sont appréciées.
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Community College Q&A

Taking Care of Us

The Funeral & Allied Health Services program, which draws their student population 
from the Atlantic Provinces, is an online program that is associated with Kingstec 

Campus of the Nova Scotia Community College. Lisa Smith teaches in the Funeral & Allied 
Health Services program and is responsible for mentoring qualified students and producing 
graduates in this discipline. She describes the importance of the Funeral & Allied Health Ser-
vices programs to our society.

Deborah A. McVeigh
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Community College Q&A

Q: Lisa, please give us some background 
information on yourself and why you became 
involved in teaching in the Funeral & Allied Health 
Services field.
A: I am a fourth generation licensed funeral director 
and embalmer, a graduate of the Simmons Institute of 
Funeral Services, Syracuse, NY and Mount Saint Vin-
cent University, Halifax, NS. I am past president of the 
Funeral Service Association of Nova Scotia and I served 
two terms as president. I have chaired the Legislative 
and Political Action Committee and Women in Funer-
al Service Committees, and serve on two Nova Scotia 
Board of Registration of Embalmers and Funeral Dir-
ectors: Education and Licensing Examinations Com-
mittees.

I joined the faculty of the Funeral and Allied Health 
Services program in August 1995. You could say it was 
an obvious career path for me.

Q: Why did the NSCC 
become involved in this 
program?
A: The Nova Scotia Board of 
Registration of Embalmers and 
Funeral Directors purchased 
the curriculum for the Humber 
College Funeral Service Educa-
tion program in the late 1980s 
to establish a formalized educa-
tion program for licensing of 
funeral directors and embalm-
ers in Nova Scotia. Kingstec 
Campus of the Nova Scotia 
Community College accepted the request to deliver the 
program.

Q: What does the Funeral & Allied Health Services 
programs encompass?
A: The NSCC offers two funeral service programs – Fu-
neral and Allied Health Services diploma program and 
Funeral Arranging and Directing certificate program. 
The diploma program curriculum covers courses re-
quired for licensing of both funeral directors and em-
balmers and the certificate program is specific to the 
practice of funeral directing.

Both programs are apprenticeship model programs. 
Students are required to secure an apprenticeship with 
a funeral home in Nova Scotia, New Brunswick, New-

foundland and Labrador, or Prince Edward Island by 
the end of the first semester. Students from New Bruns-
wick are only eligible to apply for the diploma program 
as the licensing requirements in New Brunswick require 
that licensees hold both licenses.

The theory courses are all delivered on-line while 
students are applying the theory to practice as appren-
tices.

Q: I noticed it’s in alternate intakes, which means 
every second year has a new intake of students. 
How many students gain entry into the program?
A: In 2013, the NSCC determined that the program 
would only be delivered online as the success of the on-
line program had been increasing since 2006. In 2012, 
there were six students studying on-site in the pre-ap-
prenticeship program and 25 students studying online 

in the apprenticeship model 
program.

There was no intake of stu-
dents in September 2014 for 
either program. In September 
2015, 35 students were enrolled 
between the two programs.

Q: The pass mark is 75%. Is 
this a college requirement 
or one from the Board of 
Registration of Embalmers 
and Funeral Directors?
A: The pass mark for funeral 
and embalming specific courses 
reflects the pass mark on the li-

censing examinations.

Q: What type of individual is successful in this 
program?
A: Individuals who exhibit the following characteris-
tics—good communicators, paying attention to detail, 
willing to work long hours and place service above self, 
being life-long learners, and ability to adapt to many 
situations—will be successful in this program.

Q: Who dictates the content of the program? Are 
you in consultation with the Board?
A: The Nova Scotia Board of Registration of Embalm-
ers and Funeral Directors has a vested interest in the 
program. The Funeral Services Program Advisory 

good communicators, 
paying attention to detail, 

willing to work long 
hours and place service 

above self, being life-long 
learners, and ability to 

adapt to many situations.
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Committee (PAC) was the first NSCC PAC. Commit-
tee membership includes funeral sector reps and licens-
ing Board members from the four Atlantic Provinces.

Q: Please tell us what type of work is available to 
graduates of this program?
A: Funeral directors, embalmers, preneed counsellors, 
funeral supplier representatives (casket companies, 
monument sales, cemetery sales, and chemical com-
pany representatives), University Anatomy Labs, and 
Hospital Pathology Assistants are all available career 
choices to our graduates.

Q: Have you noticed any great changes in the 
program since you were first involved?
A: In 1990, the first year the program was offered; it 
was a one year pre-apprenticeship program. Thirteen 
students from Nova Scotia and 
one student from Newfound-
land were admitted. The fol-
lowing year, 32 students from 
the four Atlantic Provinces were 
admitted.

In 1999, the program 
changed from a two semester 
program to a three semester 
program with the first semester 
courses delivered both online 
and onsite. The cap on intake 
was reduced to 25 students per 
year.

Between the years 2006-
2012, both the pre-apprentice-
ship program and the apprenticeship model programs 
were available to students.

Since 2013, only the two, two-year online appren-
ticeship model programs are available.

Q: Is there a great demand for this program?
A: As baby-boomers retire, there is and will be a greater 
demand for trained funeral personnel across Canada.

Q: What do students need to do before they apply 
for the program?
A: Program admission requirements include:

•	High School Graduation Diploma or equivalent.
•	A Criminal Record check and Vulnerable Sec-

tor Check. A conviction or finding may prohibit 
admission to this program. Admissions will 
contact the student when it is time to submit the 
current, official checks.

•	A valid Class 5 driver's license.
•	Applicants who have not obtained an apprentice-

ship with a funeral home prior to beginning the 
program will be required to take part in a Work/
Volunteer Observation Experience. Participation 
in a minimum of five funeral home cases, in a 
funeral home under a licensed funeral director, 
is required. Before applicants approach a funeral 
home to set up the Work/Volunteer Observation 
Experience, NSCC Admissions will provide the 
required documentation.

•	Applicants who have obtained an apprenticeship 
with a funeral home prior to beginning the pro-

gram are required to submit a 
letter of recommendation from 
the funeral home in support 
of the application to NSCC 
Admissions. This letter should 
outline the applicant's work 
experience and participation at 
the funeral home, and confirm 
that the applicant will serve his 
or her apprenticeship with that 
funeral home.

Q: For most of us, it would 
be a very difficult program to 
teach. Can you share a story 
with us that illustrates that 

you know you’re in the right profession?
A: Careers in both funeral service and teaching are both 
equally very rewarding. It has been a privilege for me 
to support student success and to continue to strive to 
meet the training needs of the funeral sector for over 
20 years.

In 2006, following one of the most challenging 
years in my teaching career, I was awarded the NSCC 
Kingstec Campus Supporting Student Success Award. 
The award nominations and supporting documenta-
tion was submitted by my students.

Deborah McVeigh is a faculty member at NSCC, 
Marconi Campus

As baby-boomers retire, 
there is and will be a 
greater demand for 

trained funeral personnel 
across Canada.
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INNOVATION
Initiate an Innovation Revolution

Good Teaching = Innovative Teaching = Good Teaching
David Ritchie

Our world is in a constant state of change. The rate of change has escalated dramatically in the lives of most 
teachers. If you’ve lived more than 20 years then you have seen significant changes. With change comes the 

need to make adjustments. In our physical and technological worlds, we have seen even more dramatic changes in 
educational research and how the brain works. As professionals we are faced with a plethora of inspiring knowledge 
about teaching and learning. This article will attempt to facilitate a discussion on what teachers could be doing to 
help their students adjust to these significant changes.

Curricula, classroom management, and even the 
definition of the learning space is in constant flux. 
Technology has always altered the way we live, com-
municate, and manage our environments. By the time 
I left the English classroom in my final year teaching, it 
had changed completely from the world I entered as a 
first year teacher. This world consisted of desks in rows, 
a fixed curriculum, set anthologies, formal grammar, 
front of the room lectures, corporal punishment, deten-
tions, regular extra help sessions, daily homework as-
signments, long term homework, written assignments, 
periodic testing, three examinations, infrequent discus-
sions and rigid deportment. If a student had uttered the 
“F” word they would be expelled. Not being promoted 
was a consequence of a failure to meet very specific con-
tent and process grade expectations.

We all know that such a regime would not be con-
sidered appropriate in a modern 21st century classroom. 
However, the transition from then to now, and the 
continuous adjustment that must occur in the future 
to meet the student needs, must be reinforced by in-
novation both applied and shared. To promote the idea 
of innovative teaching I am going to wander around 
something I call “The Four P System” and hopefully 
provide a learning experience for the reader. Teaching is 
personal, professional, and very public, but aren’t the Ps 
to which I’m referring.

I firmly believe that all teachers innovate. In prepar-
ing for this article, through conversations with teachers 
from every discipline, I reached the conclusion that 
all teachers innovate whether they recognize it or not. 
Innovation is just good teaching. When you compare 
the state of the practice of the classroom 40 years ago 
to that of today, you must agree dramatic innovation 
whether mandated, professionally supported, or indi-
vidually initiated has transpired.

I want all teachers to stop reading right now and 
think about what they have altered in their classroom 
practice in the recent past. I call this the Ponder stage of 
my “4 P”: Ponder, Plan, Produce and Post. I have always 
found if I don’t stop and take the time to ponder then I 
miss a great deal of what is actually happening around 
me. It’s like smelling the coffee, seeing the daisies, and 
counting our nondenominational blessings. Our lives 
privately, professionally, and publicly move at such a 
demanding pace and with ever increasing expectations, 
we often don’t make the time to really look around our 
immediate moment. When we do look around we can 
begin to see significant details that make a difference. 
Right now take a moment and zero in on those changes 
that you initiated, whether mandated or self-initiated, 
and recognize what you had to do to make them ac-
tually work in your real classroom setting.
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PONDER

As an example, I recall something called the Per-
sonal Object Assignment. I was made aware of Personal 
Object Assignment at a provincial in-service as one of 
the many progressive activities when drama was added 
as one of the required fine arts credits in high school. 
It involved students creating an object that represented 
their public persona. When I introduced the assignment 
to my first Grade 10 drama class, I was totally impressed 
with the results. The drama curriculum had been care-
fully and incrementally constructed to incorporate each 
student into a comfortable risk-free place given a series 
of cleverly created class activities. The assignment was 
introduced about three quarters of the way through the 
course. I was truly amazed by the results. The other two 
fine arts courses offered in my 
school attracted the more artis-
tically inclined. The drama class 
was an escape route for many 
self-defined unartistic students.

However, the Personal Ob-
ject Assignment demonstrated 
that given the proper setup, 
development and risk free 
comfort, all students could be 
incredibly creative on the in-
dividual level. In much earlier 
drama classes students were set-
up in a well-defined “Circle” format that began every 
class. The students passed an object around the circle 
while the object’s owner discussed why it was signifi-
cant. Once the Personal Object Assignments had been 
brought to the drama room in a brown paper bag I set 
up an anonymous gallery of the objects. When the stu-
dents entered the classroom they were asked to view 
the gallery and try to match the Personal Object to the 
fellow student who had created it. Immediately after 
they viewed the gallery and made notes they picked up 
their Personal Object and created the “Circle”. Each 
student took the time to speak both about their own 
creation and the creation of the other students. Even 
though the “click” of trust had occurred early in the 
semester, it was reinforced further by this exercise. Part 
of the final exam in the course was, within an assigned 
small group, to create a collective composed of a ser-
ies of linked tableaux, soliloquies, and improvisations. 

Everyone passed.
I shepherded the drama clubs in my school at both 

the junior and senior levels and been rewarded by the 
group creativity that ensued. We didn’t create stars, we 
created groups in the whole exercise of productions. 
The drama class attracted a totally different group of 
students from those enthusiastic Thespians involved in 
high school drama productions. During a ponder ses-
sion about the Personal Object Assignment, which pro-
duced a host of stars, I identified the preparation that 
went into the students being enabled. As in gardening, 
the preparation had assisted and defined the flourish-
ing products. In what could have been a halfhearted 
disaster of insensitivity and embarrassment, it was the 
very opposite. Interestingly, I was later able to initiate 
similar projects with appropriate adaptions in both the 

visual arts courses and Grade 12 
English.

PLAN

Once Pondered, next comes 
the Planning. Considerations 
as to timing, rubrics construc-
tion, achieving appropriate out-
comes, and accessibility to the 
wide range of students in your 
charge must be made. Like 
the Personal Object Assign-

ment, careful preparation of the students to the pro-
moted tasks must be planned. I then suggest a stage 
where everything is carefully prepared to present to the 
prospective students. This is where tactics and clarity 
are crucial. The recipients must be convinced that the 
exercise is worthwhile, interesting, and within their 
abilities. As in any activity, if they start out on a solid 
footing, their opportunities to be successful and exceed 
their expectations are dramatically increased. Planning 
is followed by Practice where the actual assignment is 
given, monitored, and submitted.

PRACTICE

The students, if they are properly prepared, will 
be very comfortable if they are working under a well 
understood rubric that will eventually lead to their final 
project grade. If you have never experienced the power 

As professionals 
we are faced with a 
plethora of inspiring 

knowledge about 
teaching and learning.
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of the Rubric take the time to investigate and practice 
it. The Rubric defines the ground and the expectation 
of an evaluation. I was introduced to the use of the Ru-
bric in my education degree at Mount Allison Univer-
sity over 40 years ago, and as a method it has proved to 
be invaluable.

The Practice stage includes solid record keeping. 
One of the greatest tools I had as a teacher was my 
day book augmented by my year course plan. Since I 
had been involved with those ubiquitous, original At-
lantic Provinces and later Nova Scotia Provincial Out-
comes from the very beginning, I was familiar with 
their application. Notations 
added in the Practice stage were 
indispensable when I moved 
to the evaluation of the exer-
cises as teaching and learning 
activities. Because each class is 
peopled by a collection of dif-
ferent students, we know indi-
vidual adjustments and accom-
modations must be applied to 
all educational exercises. Today, 
we know conclusively that each 
student has unique learning 
styles. Given the makeup of 
our classes we are faced with 
the horrendous (and yes I do 
mean the hair standing on end 
activity) task of meeting a myr-
iad of very different individual 
needs. We no longer occupy 
classrooms where there could be a two and a half year 
difference on average of the students’ level of achieve-
ments. As a result we need to collaborate professionally 
and evaluate our successes in the classroom to meet 
students’ needs.

Compounding this need is the reality that we know 
students individually learn differently and that educa-
tional and brain research is highlighting these differ-
ences so that our practice must include a wide range 
of teaching and assignment strategies, which match the 
widely divergent learning style. The aforementioned 
Personal Object Exercise did just that. Every student 
had equal access to success regardless of their individual 
art training. With the assistance of fellow teachers, the 
Union, the Department, and schools of Education we 

can begin to develop an extensive resource of effective 
teaching tools to apply to our very challenging endeav-
ors. We cannot be expected to operate totally in isola-
tion. We are not isolated islands but rather archipelagos 
with, as I will reference next in this article, wonderful 
communication abilities.

POST

This is where the documentation stage is vital. If 
wishes were horses I’d own an amazing stable. I wish 
I had kept a better record including pictures of the 

physical products the students 
created. With everyone carry-
ing camera enabled cell phones, 
we are benefited by the ability 
to take, store, and share pictures 
of our educational activities eas-
ily. Even though these pictures 
are worth thousands of words, 
we also need words to com-
municate the background and 
preparation of the activity. As I 
sit in front of my computer and 
bang away at a key arrangement 
that dates back into the 19th 
century, I am astounded by the 
speed, breadth, and depth that 
this device allows me. I recall 
the 10 or so reference books 
that sat on a shelf above my 
writing desk. I referred to them 

constantly when preparing classes and writing. Now 
they are quite literally at my fingertips.

If we take advantage of the qualities that comput-
ers offer, we can document so much, much better, and 
much quicker. Aviso, now totally online, is an excellent 
example of how computer, Internet, and yes even the 
dreaded cell phone have altered the manner in which 
we can document. A couple of years ago, I was dragged 
kicking and screaming into the 21st century when a 
number of friends insisted on me having a cell phone. 
My cell phone does everything my computers do as 
well as takes pictures and makes calls. If we harness 
the documentation of our innovations to these devices, 
we can create an easy to access universe of spectacular 
undertakings that match the demands of our classroom.

Every classroom is 
different. Every teacher 
is different. But many 

innovations can be 
harvested, digested, 
manipulated, and 

refashioned to meet the 
needs of a variety of 

classrooms and teachers.
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We can help ourselves and others fulfill our pro-
fessional obligations. I would also like to see someone 
initiate a Nova Scotia Teachers Union online place. 
This place share the wonderful documented innova-
tions that are being created constantly in our province 
by very gifted, caring, and professional teachers to meet 
the needs of uniquely divergent classes. Maybe they 
would start small by sharing with another teacher, then 
with a group of teachers, then with the whole school, 
and finally with the whole province. By sharing, we can 
alleviate the individual difficult classroom planning bu-
rden that current expectations forge.

Every classroom is different. Every teacher is differ-
ent. But many innovations can be harvested, digested, 
manipulated, and refashioned to meet the needs of 
a variety of classrooms and teachers. Yes, it might be 
yet another additional responsibility to document for 
others and to share, but just imagine the benefits of 
the collective activity and the wealth of educationally 
appropriate experiences with which you can be gifted. 
Making someone else’s job easier will ultimately make 
your job easier. Remember those wonderful innova-
tions that met the variety of learning needs in your 
classroom, like the Personal Object Assignment did in 
mine, document it and share it.

In closing, I must thank the many teachers I con-

sulted, almost exclusively over the Internet, regarding 
innovations they had made in their teaching. Most 
started out by saying they didn’t innovate, but after brief 
interaction we recognized that they all had. Sometimes 
we just don’t ponder. In these discussions I received in 
excess of 50 different innovations. My original intent 
was to include many in this article. I didn’t since I just 
couldn’t manage to incorporate so many exciting indi-
vidual examples. However, if you wish, please initiate a 
“4 P” program on your own. Maybe you could encour-
age others to read this article. Maybe you could encour-
age others to read and contribute to Aviso. Maybe you 
could encourage someone to take on the creation of an 
online innovation site where teachers can share their 
professional successes in innovation.

I think good teaching demands innovation in every 
classroom. As teachers we are invested personally, pro-
fessionally, and publicly. Be the best teacher you can be. 
Be the best colleague you can be. Above all enjoy one 
of the most rewarding careers and take time to ponder 
the joy. As always, remember humor is a good grease for 
meeting uphill challenges.

David Ritchie is a retired teacher from the Annapolis 
Valley Regional School Board.
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Getting to the Core
Lisa MacDonald (Forrest) & Tracey Quinn

At Strong Girls Leadership Association, we are taking on the challenge of teaching girls to define their 
self-worth based on a self-love derived from knowing and celebrating one’s qualities and abilities. We 

have written a curriculum for girls that provides both educators and girls with the innovative teaching and learn-
ing experiences that develop a self-love based in a discovery of “who am I?”, rather than a self-love based in ego, an 
overriding importance of “what do other’s think of me?”.

“Am I beautiful?” is a question that most girls have 
asked themselves. However, at Strong Girls, we have 
discovered that very few girls have a well-developed 
concept of beauty. Their idea of beauty is based on 
outer show. They attribute it with what they look like, 
both in terms of body image and appearance. In fact 
almost half a million girls in Canada have posted You-
Tube videos of themselves asking “Am I pretty or am I 
ugly?” (Lindsay Jolivet, Daily Buzz, October 22, 2013). 
This simple question, which is a distorted attempt 
at understanding beauty, quickly 
transpires into defining one’s self-
worth. That is, the question, “Am I 
pretty or am I ugly?” in many cases 
really means “Am I beautiful” which 
has at its core, “Am I lovable?”.

At Strong Girls, we are provid-
ing girls with an alternative perspec-
tive, namely, to consider beauty as an 
answer to the question, “Who am I?”. 
This special journey of discovery gets 
girls to reconstruct their self-love by tak-
ing off their social layers, getting to their 
core where they come to know and cele-
brate their wants, needs, likes, values, be-
liefs, skills, and abilities. We are challenging the defin-
ing of self-worth based on extrinsic opinion. Extrinsic 
opinion forces people to view themselves and others 
through a lens of ego. And, ego is rooted deep in com-
petition and the expectation of having to always be the 
best. When a young mind puts all this together, it infers 
a dangerous formula, one with a conclusion that I am 
only lovable and I only matter if I am the best. The 
above YouTube poll, along with other Canadian statis-
tics of girls in crisis (http://www.canadianwomen.org/

facts-about-girls) are proof of this damaging concept of 
self-worth. At Strong Girls Leadership Association we 
do not provide a curriculum where girls have to be the 
best. Conversely, we provide a curriculum where girls 
are encouraged to be at their best.

Our It’s a Girl Thing curriculum was born out 
of a need for girls to become assertive, present, con-
fident, and strong. We wanted to create a curriculum 
that challenges beliefs and social definitions such as 

what is beauty, and provide girls with an 
alternative perspective. It’s a Girl Thing is a 
philosophical approach to having girls ex-
perience key principles or ‘stars’ that will 
enhance their self-image, self-esteem, so-
cial relationships, and personal growth. 
It’s a Girl Thing was created to provide 
girls with an alternative way of think-
ing and being. It gets them to not only 
explore the hard questions (What do 
healthy relationships look and feel 
like? How does respect feel? What 
is that feeling that comes natur-
ally from making positive choices? 
What does beauty really look and 

feel like? How do I fit into my world? How do I 
have value?) but also experience their core selves in rela-
tion to these questions. It lets girls experience the value 
of being an individual, the glory of listening to one’s 
voice, and the power in honoring it.

Each unit focuses on one of the five ‘stars’: Peace, 
Respect, Wellness, Friendship, Beauty. We have called 
these principles ‘stars’ because we believe they have to 
shine within someone and be experienced before they 
can be expressed in the outside world. The girls are chal-
lenged regularly to consider the depth of their own qual-
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ities while working with others 
to help see and feel their own. 
They are learning to value them-
selves, to see their own thoughts, 
ideas, choices, and opinions as 
meaningful. Sessions within 
these units are constructed to 
incorporate discussion, explora-
tion, collaboration, and reflec-
tion through art, movement, and 
guided visualization.

When we set out on this 
journey nine years ago, it began 
with a simple notion of how we 
get girls to see themselves from 
the ‘inside out’. Moreover, we 
asked ourselves, “How do we 
provide girls with an experi-
ence that will enhance their self-
concept and lead them to their 
core?”. Through years of research 
with girls and also research of 
the literature, we learned that 
this happens through shining 
and being. Probably the most 
unexpected outcome of our 
work with girls is that we dis-
covered how to shine ourselves. 
We learned, and continue to 
learn, through practicing and 
teaching our curriculum, to dif-
ferentiate between our ‘roles’ in 
life and ‘who’ we are as human 
beings. We discovered our own 
wants, needs, likes, values, be-
liefs, skills, and abilities, and we 
learned to celebrate and honor 
them throughout all stages of 
our lives. In short, we got to our 
own cores, learned about who 
we are and why we matter.

Today, within our daily 
work in schools, we continue to 
see more confident, happy, and 
strong girls walk the hallways, 
engage with others, and contrib-
ute to the school, community, 
and most importantly them-
selves. Getting to the core is not 
a concept but rather a journey. 
It is challenging, emotional, dif-
ficult, and also very rewarding 
and healing. The question before 
us, “How do we teach girls to 
construct a self-worth that stems 
from a place of self-love?” has a 
very simple answer: “First we 
have to teach girls to love them-
selves”. Most importantly, this 
love is a self-love based in know-
ing who one is. It is this very jour-
ney of getting to one’s core that 
It’s a Girl Thing aims to achieve. 
As quoted by Rainer Maria Rilke 
in the last Beauty Star lesson of 
the curriculum guide, “The only 
journey is the journey within.”

Lisa MacDonald (Forrest) is the 
Vice-President and co-founder 
of Strong Girls Leadership. 
She is the Vice-Principal at 
Harrietsfield Elementary 
within the Halifax Regional 
School Board.

Tracey Quinn is the President 
and co-founder of Strong Girls 
Leadership. She is the Vice-
Principal at BLT Elementary 
School within the Halifax 
Regional School Board.

“How do we teach 
girls to construct 
a self-worth that 

stems from a place 
of self-love?” .
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NSCC Test Drive
Lindsay MacInnis

On a crisp October day, I had the pleasure of accompanying my Grade 10 students on a tour of Nova 
Scotia Community College at the Port Hawksbury site. The Career Development Grade 10 classes were 

invited to participate in a ‘test drive’ at NSCC. The day proved to be informative and interesting for the students 
and equally as engaging for the teachers attending.

The 40 minute bus drive to NSCC Port Hawks-
bury from Antigonish offered the high school students 
an authentic experience of commuting to NSCC. 
The trip was pleasant and quite relaxing with the stu-
dents generally excited to participate in the ‘test drive’ 
at NSCC. Prior to this day, the students completed a 
survey of their interests. NSCC then cleverly organized 

the students into groups according to their program 
choices. The programs were then colour coded to en-
sure a smooth delivery of the ‘test drive’.

Upon arriving at NSCC the bus was greeted by a 
current student from NSCC who was also an alumnae 
of our high school. The students immediately made a 
connection with the NSCC student and were directed 
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by her to their colour coded groups. Our students were 
comfortably assigned to their groups and began their 
tour. Although the ‘test drive’ included several schools 
there was a sense of organization and purpose. A couple 
of hundred high school students were enthusiastically 
moving around, experiencing classes and programs, yet 
there was very little chaos or confusion.

Teachers were asked to distribute themselves among 
the colour coded groups. I jumped 
in with the purple coded group, 
who were test driving the human 
services programs. The presenta-
tions of programs were impressive, 
highlighting office administration/
business, health care, cosmetology, 
and education related fields. Exhib-
itions and classes were led by cur-
rent students at NSCC, many of 
which we knew from family, com-
munity, and past high school con-
nections. The high school students 
were evidently engaged, freely 
asking questions and participat-
ing in demos and conversations. 
While visiting the health care labs 
students had their blood pressure 
taken, as well as collaborated with the student health 
care professionals working on artificial human beings. 
The NSCC students were informative and patient, 
exhibiting both professionalism and enthusiasm. The 
students were continuously encouraged and informed 
as we visited each human services program. The high 
school students were given essential course information 
as well participated in course activities that realistically 
portrayed the student experience at NSCC. Our high 
school students experienced a genuine day in the life of 
a NSCC student.

The NSCC facility in Port Hawksbury certainly 
has a lot to offer the post-secondary student. The class-
rooms and labs are bright and innovative impressing 
the visitor and encouraging the prospective student to 

apply and enrol in the many exciting programs offered. 
The wave pool was one of the many exhibits, which 
emphasized the innovative and appealing learning en-
vironment at the Port Hawksbury NSCC location. As 
we ventured from class to class the high school students 
excitedly chatted about which program they were going 
to apply. Our NSCC leader and enthusiastic promoter 
answered all questions and generated much discussion 

as the high school students were 
led through the various programs. 
After two hours the tour began to 
wind down, yet the colourful and 
inventive exhibits and presenta-
tions created so much conversation 
that our high school students did 
not even guess that it was lunch 
time.

The students eagerly took ap-
plications and enrollment pack-
ages, as they made their way into 
the inviting cafeteria for a gener-
ous lunch of pizza, brownies, and 
juice. The energy and enthusiasm 
was evident upon entering the 
cafeteria. The students were ex-
cited and obviously motivated by 

the presentations delivered by the NSCC students. 
Conversations could be heard all around regarding fu-
ture plans and ideas for our high school students to 
apply and attend NSCC. After lunch, with our appe-
tites satisfied and future plans developing, we boarded 
the bus to head back to Antigonish. The adventure to 
NSCC was clearly a success as the bus ride back was 
filled with positive comments and intentions to return 
as future NSCC students. The ‘test drive’ was an ex-
ceptional introduction to post-secondary education at 
NSCC.

Lindsay MacInnis is an English/History teacher at 
Dr. John Hugh Gillis Regional School with the Strait 
Regional School Board.

The high school 
students were 

evidently engaged, 
freely asking 
questions and 
participating 
in demos and 
conversations.
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Multicultural Play Based 
Learning Initiative

Leah Matheson

How can I improve upon my practice? What challenges will I face this year? How will I ensure that I am meet-
ing the needs of all of my learners? These were a few of the questions that I had asked myself over the summer 

break, prior to beginning a new position. It has been my experience that, very much like our students, we teachers 
are often filled with questions, excitement, and apprehension as we enter a new year. This was very much the case 
for me, leading up to and just after meeting my new class in September. I quickly came to the realization that my 
teaching style and delivery would need to be modified – and I panicked! When I accepted a Grade 1 position at 
Duc d’Anville Elementary School, I knew of the school’s reputation for its highly diverse cultural makeup; I was 
excited to experience this first hand. I was, however, still surprised when, upon introducing myself, several parents 
dropping off their children on the first day greeted me in response with “No English”.

Up until this point in my career, my experience with 
students who speak English as an additional language 
(EAL) has been limited. I have now found myself in a 
new classroom where about 
half of my learners are EAL. 
Wondering if this was an 
anomaly at the Duc, I start-
ed to do some research on 
the school – or our ‘global 
village’ as our staff like to 
call it. What I found out 
is that of the 310 students 
that are part of our school 
community, approximately 
170 are immigrants, and 
of these 170 immigrants, 
approximately 140 of these 
students are refugees (Sta-
tistics obtained from student records). Quite under-
standably, many of these students have limited English 
and face a multitude of other challenges. These include; 
coping with a new home and school, grasping a dif-
ferent culture, experiencing a new natural environ-
ment (including experiencing our cold winters), and/or 
other emotional distresses, including experiences with 
war or prosecution, and missing loved ones from their 
countries of origin. Recognizing that any single one of 

these experiences is likely to present challenges in the 
classroom, and knowing that some of my students are 
facing many or all of them, I began problem solving 

ways that could allow me 
to meaningfully reach these 
learners. An area of educa-
tion that I have always been 
enthusiastic about is play 
based learning via Learning 
Zones. In my new class-
room, I quickly recognized 
that for play to be develop-
mentally appropriate, it 
must also be individually 
and culturally appropri-
ate. This is how my project 
‘Multicultural Play Based 
Learning’ was born.

My vision for this project took root and grew quick-
ly. Over the last few years, I built a supply of purposeful 
play materials. When I took an inventory of what I had 
and looked at my group of learners, I came to the real-
ization that many of the items were not culturally rel-
evant. For example, the majority of food in my Kitchen 
Learning Zone was not culturally diverse, nor did the 
pictures on my puzzles represent multigenerational and 
multicultural families. I knew I needed better supplies. 
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I started looking into different distributors and what 
they had to offer. Almost immediately, I thought to my-
self – “How am I going to pay for all this stuff?” After 
doing a little more digging, I found out about the ‘Pro-
gram Development Assistance Fund’ (PDAF). Gener-
ally, this funding is available for requests that meet the 
purpose of encouraging innovative and unique program 
development. I considered what amount of funding I 
would require for new materials and I submitted an 
application. Shortly thereafter, I was notified that my 
project fit their requirements. I was thrilled to hear that 
my proposal was accepted and that I would be awarded 
financial assistance!

With the funding from the PDAF, I was able to 
purchase a variety of materials to set up new and im-
proved Learning Zones with a focus on multicultural-
ism. These Zones encompass all areas of the curriculum 
and were created with a construc-
tion, exploration, art, and family 
living theme in mind. Reading, 
writing, and mathematics are em-
bedded into these zones to promote 
cross-curricular instruction. For my 
EAL students, the development of 
oral language skills is at the fore-
front of this initiative. I’ve arranged 
the materials for the Learning Zones 
in such a way that they are easy to 
access, transport and put away, so 
that everything can be done in-
dependently by my students. I am 
constantly adapting, adding, and 
changing zones to meet the needs 
and interests of my learners. Play to 
Learn by Anne Burke and Explora-
tions: Learning Through Inquiry and Play by Lalie Har-
court and Ricki Wortzman both have excellent insights 
and suggestions on how play based learning can be de-
veloped and sustained in the classroom.

Multicultural Play Based Learning had a profound 
impact in my classroom. The design of this style of 
learning is beneficial to me, as I am able to assess more 
than one subject area at a time. I can also assess students 
in a variety of ways using observations, student con-
ferencing, self-assessments, pictures and videos, shar-
ing time, and developmental continuums. Play based 
learning is naturally diverse and gives students more 

than one medium to demonstrate their understanding 
of a particular concept or outcome. I also make it a 
priority to take part in the play so that I can scaffold 
and demonstrate oral language structures for students 
learning English.

I have witnessed sheer magic in my classroom this 
year through the medium of play. I have discovered 
that the learners who are routinely more reserved or 
withdrawn during traditional classroom instruction, 
are much more willing to take risks when they are in 
a play based setting. This time also serves as a great 
opportunity for students who are fluent in English to 
interact with students who are only beginning to learn 
the language. It has been amazing to see students nego-
tiate space and materials and cooperate on tasks, while 
building positive peer relationships with one another. 
Play Based Learning via our class Learning Zones is 

without a doubt my students’ favor-
ite time of day and the place where 
I see my students having those “aha 
moments”. I am very pleased to have 
witnessed students go from no Eng-
lish in September to functional use 
at this stage of the year (December).

I want my students to see learn-
ing English as important, while 
preserving the significance of their 
home language and culture. I be-
lieve implementing multicultural 
play based learning, where my stu-
dents feel included and valued, has 
made our classroom community 
stronger and created a place where 
my students look forward to com-
ing each day. On a final note, we 

at Duc d’Anville will soon be welcoming many Syrian 
Refugees into our school. I expect that my classroom 
will be welcoming some of these students. I believe that 
with the new materials I have as a result of the PDAF 
Funding, and the cohesive classroom community we 
have built and fostered through Play Based Learning, 
that we will quickly and effectively incorporate these 
new students into our classrooms and into our com-
munities!

Leah Matheson is a Grade 1 teacher at Duc d’Anville 
Elementary with the Halifax Regional School Board.
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Service Learning and the 
Development of Leadership 
Skills in Adolescent Females

Heather Michael

In 2011, Cindy Tully (who was then the Facilitator for Alternative Programming for the Halifax Regional 
School Board) and I set out to design an extra curricular service learning program that would inspire au-

thentic leadership and community engagement. This project began as a way to create meaningful opportunities 
for my students that went beyond volunteerism. Working as an International Baccalaureate (IB) Coordinator and 
having worked in the Options and Opportunities (O2) program, I was aware that while many students were en-
gaged in service based activities in the community as part of these programs, in some cases there were no connec-
tions being made between what they were doing, why they were doing it, and what they were learning.

Service learning is intended to combine commun-
ity engagement with personal learning by drawing con-
nections between classroom or project outcomes and 
community involvement (Giles & Eyler, 2013). Cindy 
and I designed a program that operated as an extra-
curricular model with the inten-
tion of giving students the skills 
they needed to create their own 
groups, based on personal inter-
ests, which addressed authentic 
school and community needs. 
In our first year working with 
students, we made three obser-
vations. Firstly, that the most ef-
fective projects had student buy-
in. Secondly, and perhaps most 
significantly, students needed to 
be the leaders. The earlier a leader was identified the 
more likely the project was shaped by student input. 
Finally, and connected to the first two points, the role 
of teacher facilitators should be in supporting the facili-
tation of the project rather than as the facilitation of the 
actual project. We used these observations to modify 
our design of the service learning extra-curricular pro-
gram, focusing on adolescent leadership. We continued 
to run this program for four more years, working with 

five groups of student leaders who lead over 60 projects 
during that time.

As students emerged, semester after semester to 
participate in this opportunity, it was clear that they 
represented a number of high school populations. Of 

note were the females who I had 
otherwise observed to be passive 
in assuming leadership roles in 
the school, emerging as leaders 
in service learning engagements. 
This was of particular interest to 
me, and the exploration of their 
experiences in leadership became 
the bases of the research I did as 
part of my Masters of Educa-
tion thesis under the guidance 
of Dr. Jennifer Mitton-Kükner, 

through St. Francis Xavier University. The specific pur-
pose of my study was to explore the experiences of four 
high school females who assumed leadership roles in 
service learning projects, to understand more about 
how those projects inspired and informed their under-
standing of themselves as leaders in the school and 
community. There are two overarching findings to the 
study that may be relevant for other teachers interested 
in this type of work in their classrooms and schools.
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Firstly, it was clear these young women, and the 
other students involved in these projects, had a desire 
to take action on issues of social justice in their school 
and community. This is evident from Ella1 who said, 
“It has encouraged me to act on things I have ethical 
concerns about. All of my projects are motivated by a 
sense of what ethically concerns me.” (Ella, personal 
communication, April–May, 2014). At the same time, 
they also saw that taking on these projects could help 
them develop skills. “I want to make a difference in the 
lives of other people. Becoming a leader could make a 
big difference in my own life too. I mean it builds con-
fidence. Lets you know that you are able to do things.” 
(Jane, personal communication, April, 2014). What 
became obvious was that these four young women were 
very capable of being leaders, and just needed a space 
to practice their skills. One of the most striking com-
ments came from an interview with Jane who said, “I 
see those people who are on the student council, they 
are on the sports teams, they do all these cool things, 
they get good grades. What’s stopping me from being 
that person?” (Jane, personal communication, April-
May, 2014). As a teacher, this statement caused me to 
reflect on the extra-curricular opportunities we make 
available to students, who is included and who we miss.

The second finding to consider as teachers is how 
deeply age and gender impacted how these young 
women perceived leadership. Leadership was perceived 
to be something obtained as an adult. Conversely, as 
adults, we often project our own understandings of 
leadership onto adolescents who internalize this mes-
sage. This was clear in a discussion I had with a partici-
pant, Katherine, who said, “It’s hard to be a leader. I’m 
really not ready to be an adult right now.” (Katherine, 
personal communication, May 2014). This was further 
explained by Ella who said, “There’s this sort of level 
of unattainability put on a label of leader. That they’re 
absolute. That they always have the answers. That 
they’re the go–to” (Ella, personal communication, April 
2014). I began to realize how these participants seemed 
to struggle with adult notions of leadership, realizing 
how important it is to show examples of people doing 
work like them, and to talk about them as leaders. I 
also noted how much gender impacted their sense of 
selves. As Katherine said, “You hear ‘adolescent’ and it’s, 
you know, “hood rat”, “trouble”, “drugs”, “thugs” all 

1. All student names are pseudonyms

those images of what a typical teenager should be. Then 
you throw in the word “female” and “leader” and the 
reaction you get to that string of words, “oh well that’s 
cute.” (Katherine, personal communication, April 
2014). It became clear that for Katherine, and the other 
three participants that their gender was a dominant fac-
tor impacting how they perceived themselves as leaders. 
Further study of this is important for all educators and 
leaders of youth trying to disrupt gender norms associ-
ated with leadership.

There are several implications that come from this 
work. Firstly, there is great value in creating spaces 
where adolescent leadership and female adolescent 
leadership can emerge. Specifically, extra-curricular 
service learning programs that provide students with a 
framework to engage with the school and community 
have the potential to foster leadership skills and give 
adolescents a venue to act on social justice issues that 
are of interest to them. I would suggest that this applies 
not only in IB and O2 contexts, but in any classroom 
where teachers are trying to develop community mind-
ed citizens. It is also clear that adolescents understand 
leadership as being collaborative and that it is perceived 
as something separate from adult leadership. Moreover, 
adolescent female leadership is particularly nuanced. 
Further study of adolescent leadership and adolescent 
female leadership is definitely needed. The last implica-
tion is one that can be acted on daily which is that as 
teachers, we should not underestimate our potential in 
influencing adolescents to see themselves as school and 
community leaders through the spaces we create and 
the conversations we have with students. In that sense, 
this work can live in large-scale projects, and in small, 
daily acts of encouragement.

Heather Michael is on a leave of absence from her 
position as a high school teacher with the Halifax 
Regional School Board, as she pursues her PhD at 
Columbia University.

Work Consulted:
Giles, D. E., & Eyler, J. (2013). The endless quest for 
scholarly respectability in service learning research: Re-
search on service learning conceptual frameworks and 
assessment volumes 2A and 2B (Patti H. Clayton, Rob-
ert G. Bringle, & Julie A. Hatcher, Editors). Michigan 
Journal of Community Service Learning, 20(1), 53 – 64.
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So There I Was…

So there I was, in Virtual Reality. Last year, the Los Angeles Philharmonic Orchestra produced a 360 degree 
and 3D video of a performance of Beethoven’s Fifth Symphony. I was hooked. Watching the video through a 

specialized headset allows you to look around the concert hall in any direction. Layered on top of the video is a 
visual interpretation of the music using animated lines and colours that burst and stream around the orchestra as 
they play (laphil.com/orchestravr). It’s been a while since virtual reality has had a technological growth spurt.

Right now, three leading platforms for experien-
cing Virtual Reality (VR) are the Oculus Rift, the Sam-
sung Gear VR, and Google Cardboard. Alternatively, 
without the 3D feature or a headset, you can watch 360 
degree videos on your hand-held devices and physically 
move your screen around to explore the footage. You 
can explore 360 degree videos on your desktop com-
puters and use the mouse to move your vantage point. 
These are the ways in which you can view VR and 360 
degree videos. However, I have always understood my-
self to be just as much a producer as a consumer of 
media. This inclination immediately resulted in me 
wanting to know how to create, not just watch, VR and 
360 videos.

Until a few months ago, VR and 360 video foot-
age was only possible by arranging multiple cameras to 
shoot in all direction. Typically, this involved sixteen 
GoPro cameras all pointing outwards and attached 

together. Then, using software, the multiple pieces of 
video footage were stitched together to create a con-
tinuous viewpoint in 360 degrees. I imagined that it 
was a cumbersome and expensive process. Now, there 
are new cameras and apps that make this process much 
simpler. All that is needed is one camera and one app to 
make VR and 360 degree videos. I think that students 
will find such technology—as Michael Fullen envisions 
pedagogy needed for today’s classrooms in his book, 
Stratosphere (2013)—“irresistibly engaging.”

As I see it, innovation is about creative teaching 
pedagogy. We don’t just need innovative ways to work 
in the world, but also innovative and meaningful rea-
sons to work in the world. And so began my thinking 
about how 360 degree cameras could be integrated into 
the Film and Video productions course that I’m teach-
ing.

Traditionally, film-making has been concerned with 
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story-telling through the use of carefully constructed 
cinematic shots (medium shot, close-up, pan, zoom-in, 
etc.). The use of new film-making technology that al-
lows for capturing 360 degrees surrounding the camera 
changes not only what is captured, but also how such 
a film is viewed. There are three ways I envision using 
360 degree cameras in our classroom.

Project 1: Immersive Videos
360 cameras allow new ways of interacting and 

viewing footage. Facebook, in its first release of such 
video footage, called it “immersive” video. This is when 
viewers control the point of view being displayed dur-
ing the viewing of the film. For example, while watching 
footage of canoe trip, a viewer is able to “look-around” 
by moving a hand-held device to the left or right (or 
up and down) to reveal different parts of the 360 de-
gree footage. Alternatively, viewers can use a mouse to 
move around a desk-top display of the video footage. 
It would be great for students to be able to create “im-
mersive” films where viewers control the point of view.

An immediate possible use of this technology in-
volves the current restructuring of our school. Begin-
ning in September 2016, our school will move from be-
ing a Grade 10-12 school, to include Grades 9-12. This 
means that there are currently two grade levels (the cur-
rent Grade 8 and Grade 9 students) at a near-by middle 
school that will be coming to Avon View High School 
next year. An immersive video is one way that Grade 8 
and 9 students could tour the school by viewing a 360 
degree film created by students enrolled in the Film and 
Video Productions 12 course.

Project 2: Re-conceptualizing “the frame”
New technology in 360 film-making is changing 

how visual story-telling occurs. It may transform mov-
ies, music videos, news broadcasting, documentaries, 
entertainment, educational videos, and all other forms 
of visual media.

With an increased scope of vision and interactive 
viewer participation, film-making in 360 degrees will 
require a new way of considering subject material. No 
longer is a subject “in front” of the camera and filmed 
in a particular shot (e.g., medium shot). Instead, the 
filmmaker must re-consider the entire surroundings of 
the film shoot, where the actors are placed, and how 
viewers will obtain visual cues as to which direction to 
observe. It will stretch students’ creativity to make films 

that tell stories that are mindful of 360 degree footage.

Project 3: Virtual Reality
360 filming allows for modification of the footage 

to be played in 3D virtual reality. The footage is viewed 
on a handheld device (typically a cell phone) which is 
attached to a virtual reality headset and displayed with 
a separate video window for each eye. This creates a 
virtual reality environment for the viewer. I want our 
students to be able to create films that use virtual reality 
playback systems as I suspect that many students will 
find these films “irresistibly engaging.”

I have found a financial sponsor for these class-
room project ideas: Brilliant Labs. They have agreed to 
provide our students with a 360 degree camera as part 
of Brilliant Labs’ project-based learning fund available 
to Nova Scotia teachers. You can imagine my delight! 
News of this endorsement validates the notion of in-
novative ideas in our classrooms. It’s an endorsement of 
creative teaching pedagogy and of creative classrooms. 
We will all be thinking differently and “outside the box” 
of a fixed rectangular film screen.

Together, the students and I will be creating im-
mersive videos intended to introduce our school to a 
wider world. Together, we will be rethinking how to 
tell a story on film when the viewer controls where to 
look. Together, we will be creating virtual reality films 
that blur the lines between our lived experiences and a 
virtual world from Hants County.

My teaching assignment, my classroom, as well 
as my daily marking and preparation are all blended 
spaces existing somewhere between physical and digit-
al worlds. This kind of digital divide is virtually in all 
of our classrooms. While technological advancements 
have been occurring at an exponential rate, our peda-
gogical approaches need to follow suit and help students 
learn in new and virtual realities. Google’s “Expeditions 
Pioneer Program” allows for virtual class trips, taking 
students to places never imagined possible before. How 
can you resist a virtual tour of Machu Picchu or coral 
reefs? Our students need us to work towards pedagogies 
that are irresistibly engaging. While our classrooms are 
sometimes a shock in reality, our students need us to 
innovate. For real.

Dr. Steven Van Zoost teaches for Avon View High 
School and Nova Scotia Virtual School in the 
Annapolis Valley Regional School Board.
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Innovation: 
A Smorgasbord of Learning

Brian Forbes

When I walk into my favourite fast food restaurant I know what to expect. There is a standard decor or 
ambiance to the site, standard menu, standard prices, standard ingredients, standard cooking processes, and 

standard taste. One restaurant of a particular chain is exactly the same as any other. The food looks, tastes, and 
smells identically because it is all produced in the same way. It is all standardized. Hamburger chains, fried chicken 
outlets, and pizza stores are not interested in innovative cooks. In fact one well-known franchise runs a “College 
of Chicken Knowledge” precisely to ensure against individualism or innovation. Standardization is, as it were, the 
flavour of the day.

Now according to some it should be the same in 
education. To some minds it seems the fast food in-
dustry provides the perfect model. Take a standardized 
curriculum, provide standardized teacher guides, en-
courage (or mandate) standardized teaching methods, 
evaluate using standardized tests, report with standard-
ized report cards, measure school and systemic success 
against standardized criteria. Granted, such a model has 
not become a reality anywhere that I know (with the 
possible exception of North Korea), but the pressure in 
that direction is always there. Can’t you just hear some 
voices that you know, or know of, saying, “Sounds 
good to me”?

Not teacher voices though. Teachers are well aware 
of the pernicious effects of standardization. The lead-
ing edge is usually a push for more standardized test-
ing. But such testing inexorably leads to invidious 
comparisons, and constant pressure to do better. Then 
comes the spinning of results to fit political and cor-
porate agendas, narrowing of the curriculum, more 
prescriptive teaching instructions, and a relentless 
march through a staggering list of outcomes. Inevit-
ably schools and jurisdictions begin to compete for 
the highest scores. A largely uncomprehending pub-
lic loses confidence in schools and teachers, amidst a 
growing belief that raw statistics, interpreted without 
background and context, provide an accurate picture 
of the state of education.

Teachers in this province, as well as elsewhere, have 
seen all these effects – though not as starkly as the fore-
going litany suggests. But neither has the wave, if such 
it is, crested yet. The current government’s “Action Plan 

for Education” makes the questionable claim that “test 
results show our students are falling behind in math and 
literacy, nationally and internationally.” The answer, as 
subsequently argued in the report: more testing, and an 
increased focus on test results.

The rhetoric of the Department of Education and 
Early Childhood Development suggests a different pic-
ture, of course. The same Action Plan referred to above 
calls for development of “an innovative curriculum” 
and speaks often of such values as diversity and im-
agination. I am sure the Minister and her Department 
will be just as impressed as I am to read of the marvel-
lous examples of innovative and imaginative teaching 
projects that appear in this issue of Aviso, and indeed 
in every issue of the magazine. I have no doubt that 
we all recognize the excellence that pervades so many 
classrooms throughout the province.

I do not mean to suggest that standardized testing 
has no place in the framework of public education. Its 
limitations of purpose, scope, and utility, however, must 
be clearly recognized and constantly borne in mind. 
The opposite of innovation, imagination, creativity, 
and individuality is standardization. Enriched teach-
ing and learning happens to the extent that teachers 
are set free to tap into their own creativity, to connect 
to the natural enthusiasm for learning innate in every 
student. Standardization results in up-sized combos. 
Surely what we want on our menu is a smorgasbord, a 
gourmet feast of learning.

Brian Forbes is a retired teacher and former 
president of the NSTU.
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