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AVISO Editorial

the finale
This issue of AVISO is a pivotal issue for me as it is the 
last issue I will edit as retirement fast approaches! The job 
of editor was assigned to me in March of 1989 when I 
first joined the NSTU as an Executive Staff Officer� Since 
that time the NSTU has published over 58 issues that have 
focused on topics relevant to practicing educators� And, it 
has been some time since we included an editorial by yours 
truly� However, on this one occasion, it seems appropriate 
to break from current practice�

It is obvious that the publication of a high quality 
magazine is accomplished only through the contributions 
and cooperation of a team of individuals� Many NSTU 
members have been involved over the years as members 
of the Editorial Advisory Board� These colleagues ensured 
our themes and content remained relevant to our audience� 

On a day-to-day basis, the publication of AVISO has 
depended on the dedication, perseverance and sense of 
humour of a smaller team� For years too many to count, 
Lillian Pottie and Ken Langille have been stalwart and 
unwavering in their support of my work as Editor and I 
wish to publicly express my most sincere thanks!

Finally, it has long been an editorial policy of AVISO 
that the magazine be a publication for and by the teachers 
of Nova Scotia� Practically speaking this means the 
articles are written by practicing teachers� It is to these 
contributing authors that I owe the greatest appreciation� 
These authors have served to enlighten the profession and 
provide creative solutions and ideas for teachers facing the 
demanding challenges of our profession� It is the authors 
who have ensured the continuing quality of this magazine� 
This commitment to quality is confirmed by the fact that 
AVISO has received over 52 awards from the Canadian 
Education Publication Association�

Space limitations prevent me from identifying all 
individuals who have contributed to the success of AVISO� 
But I do wish to say to each and every one of you that I am 
very appreciative of your collegiality and professionalism�

My work with AVISO has been excitingly challenging 
and truly rewarding� To all who have helped shape that 
experience I am truly in your debt�

Thanks so much and best wishes to all�

Monica Maloney



Educating Our Community
Brad Boudreau

IN MY CLASSROOM

In 2005, I had the opportunity to move from teach-
ing junior high social studies and English to teach-
ing high school� The clincher for me was a course 

called Entrepreneurship 12� I had taught the junior 
high school version of entrepreneurship, and made the 
argument to my new principal that this was one of my 
strength areas� Little did I realize how much the course 
would come to change the way I regarded teach-
ing as a whole�

The first thing I did when I saw the assembled 
students in front of me was explain that I was not 
an overly successful entrepreneur� At the time, I 
did not realize that some of the tenets of the 
curriculum were in me; I merely assumed 
those successful entrepreneurs were too 
busy making money rather than educat-
ing students� Sort of a “those who can, do; 
those who can’t, teach” cliché that we edu-
cators sometimes subconsciously emulate� 
In fact, in the Nova Scotia school system, it 
would be challenging to have the academic 
qualifications necessary to teach ENT 12, 
as we are only recently seeing entrepreneur-
ship as a subject in universities�

At Charles P� Allen High School in Bed-
ford, we have a large number of parents who 
are successful business owners, so the course 
was often recommended to those looking for 
a way to learn about risk-taking in addition 
to more traditional business courses such as 
Accounting, Business Management, and 
Keyboarding� In fact, the risk element 
is the main driver of successful entrepre-
neurship, which my students find out on the first day� 
I have them create a business from scratch and when 
they ask how, I look at them blankly and say “Hey, 
you guys are the entrepreneurs, you tell me�” I do help 
my students throughout the semester with all aspects 
of their work but the message is clear: If you want to 
be successful, you have to work and think! I also let the 
students know they can keep any profit (most end up 

donating it to charities) but they are also responsible 
for any losses�

The first weeks in ENT 12 are always chaotic but 
people respond well to challenges� I hear students say 
the freedom in ENT is both exciting and daunting� It 
is their money after all, and real life, real time activities 
have an experiential power that textbooks have a hard 

time reproducing�

The administration team at the school has 
been very supportive, despite some challen-
ges due to the experiential component of 
ENT 12� Imagine 70 to 90 students running 
around trying to sell goods and services to 
a student population of about 1200� Now 
imagine the potential issues with overlap 
between our cafeteria food sales and stu-
dent food sales� When the Department of 
Education’s food policy came into effect, 
candy grab bags were suddenly considered 
contraband� I am sure my administration 
team must have wished at times that I 
would just get the kids to do Social Entre-
preneurship (like volunteering at Student 
Life activities)� In the end, the relation-
ships among administration, teachers, and 
students became increasingly transparent, 
and I believe that having students see how 
organizations work means they are better 

prepared for the real post-graduation world�

The business community also recognizes 
the importance of ENT 12� One of the 
ways to involve them is to have students 

interview successful entrepreneurs� Some-
times the interviews result in guest speakers� We have been 
fortunate to have such local luminaries as Pete Luckett 
from Pete’s Frootique and Michael Duck from SureShot� As 
well, CEED (the Centre for Entrepreneurship Education 
and Development) became involved as the mother of one 
of my students was involved with the non-profit group� 
The initial networking that occurred some four years ago 
has evolved into a focus group of ENT 12 teachers from 
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around Nova Scotia� This group has helped CEED pro-
duce a curriculum resource for our program� If you are 
thinking of teaching ENT 12, please contact Meg Cadue 
at CEED for more information on this particular re-
source� It is amazing to see how the collaborative efforts of 
professional educators, advisors and students can result in 
a local resource, and how it can open students’ eyes to the 
possibilities of being your own boss�

Now, after six years of teaching ENT 12, I see some 
of the attributes of a successful entrepreneur reflected in 
my own personality� Risk is something we often try to 
avoid in education; if I did not emulate risk-taking in 
my teaching (like letting students come up with a busi-
ness idea) then the course would not be as successful� 
I now also appreciate that organizational skills, while 
not very glamorous, are of critical importance to both a 
successful course AND a successful business�

I mentioned earlier that it is difficult to be “qualified” 
to teach ENT 12� I think our next generation will have 

more educators who are immersed in ENT theory� The 
Nova Scotia Community College, Dalhousie Univer-
sity, Mount Saint Vincent University, Saint Mary’s Uni-
versity, as well as the Department of Education are now 
actively promoting ENT Education through certificate 
programs� The provincial Labour and Education de-
partments, as well as the Department of Tourism, have 
been very supportive as they realize the need to have 
small business as drivers of a healthy economy�

Do I think I was right in 2005 to tell my principal 
that I was a strong teacher for ENT 12? I think at the 
time I may have been overly optimistic; but seeing how 
risk and personal ownership can work for both me and 
my students gives me the courage to continue teaching 
this challenging, dynamic, and exciting course� 

Brad Boudreau teaches at Charles P. Allen High 
School, Halifax Regional School Board.

IN MY CLASSROOM
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You... Too... Can Learn
Dave Johnson

REFLECTIONS

Imagine you are a teacher in the public school sys-
tem and after 21 years of teaching you apply for an 
administrative position� You get an interview which 

goes fairly well but afterwards you are told that you did 
not get the position you applied for because your ref-
erences – which include your immediate supervisor – 
were insufficient as nobody really knows what you do 
in your classroom� Imagine your shock as you digest 
this information and realize it to be true� You are a pub-
lic educator with a very private experience!

I did my teacher pre-service training at a major uni-
versity in a big city� I experienced wonderfully diverse 
practice teaching sessions in four high schools there� I 

had two university supervisors, only one of whom vis-
ited me in the classroom� He told me that I was male, 
tall, and well-dressed – I should do fine�

I then began a rich and rewarding career� After a brief 
stint as a substitute teacher, I taught special education, 
resource, French, Social Studies and finally English 
over 21 years in six different schools in two provinces� 
However, I have never really had anyone come into my 
classroom to evaluate me� However, I have had formal 
evaluations done by people who have never been in my 
classroom�

I believed – or hoped might be a better word – that I 
was a good teacher� I seemed to have a good relation-



6 AVISO FALL 2010

REFLECTIONS

ship with my students� My administrators appeared 
happy with me� They were not receiving complaints 
about my teaching� I felt that I was benefitting from 
the department’s and our board’s increasing emphasis 
on professional development� Early in my career, I will 
admit, professional development was often overwhelm-
ing in its frequency and in its various twists and turns 
in direction� Later however, the professional develop-
ment I received became more focused and more helpful 
(through such initiatives, as Active Readers/Literacy Suc-
cess and Writers in Action)� But I was still not completely 
satisfied� Professional development, I found, went only 
so far to connecting with my own teaching practice� I 
might be at one of the Nova Scotia Teachers Union’s 
Professional Associations Annual Conferences in Oc-
tober, for example, and someone would suggest a won-
derful way to structure my classroom, but I was already 
well into my year� In another instance, the suggested 
approach was so far away from my own that I would 
not know how, or whether, to bridge the gap� As well, 
I would try to implement an approach but I would not 
be sure if I was doing it right, or it would not seem to 
work as intended� I needed more help and it was the 
experience of being told that nobody really knew what I 
did in my classroom that set me on the course to receive 
that help�

I decided that I needed somebody to approach me 
in the same way that I approached my students: I got 
to know them, they got to know me; learning – on my 
part as well as theirs – proceeded from there� But where 
was I going to find somebody to try to do for me what 
I tried to do for my students? It surprised me that find-
ing the answer was easy� The board, it turned out, had 
a teacher mentorship program in place to support the 
efforts of teachers in teaching literacy and all that I had 
to do was to contact the teacher-mentor to get the pro-
cess started�

I met shortly thereafter with Don Aker� I had known 
him as a middle-school teacher and author� I had taught 

some of his novels in my English classes� He was on 
secondment from his teaching duties to serve in this 
new capacity and was subsequently hired full-time in 
the position� We met in the spring to set up our work 
together for the following year� We established a 15-day 
schedule for the year, which included time for Don to 
observe me as a teacher; time for me to observe Don as 
a teacher in my classroom, and release time for both of 
us to get together outside the classroom and discuss our 
observations�

Don helped me identify three goals: I wanted to 
know what I was doing well so I could feel affirmed in 
those areas; I wanted help in those areas in which I was 
not confident that I was doing well; and I wanted to ex-
pand my repertoire of teaching and learning strategies� 
We worked on these goals and I achieved them� I felt 
more confident, I received some much-needed help and 
I became a more effective teacher� More importantly, 
I became a student again under the watchful eye of a 
caring teacher� Don encouraged me in my classroom 
practice but he also encouraged me, by example, in my 
life beyond the classroom� He is a writer as well as a 
teacher� I had always been a writer but my writing had 
been a private experience� I shared some of my writing 
with Don over the course of the year� He encouraged 
me to share it with more people� I did and I then found 
the courage to submit some pieces for publication� It 
was not long before I had my first story published�

I did try again – a couple of years after that first inter-
view – for another administrative position� This time 
somebody did know what I was doing in my classroom 
and I got the position� Now my job is to do my best to 
help other teachers make their practices less private and 
more public�

Dave Johnson is Vice-Principal at West Kings District 
High School, Annapolis Valley Regional School Board.

I needed somebody to approach me in the same way  
that I approached my students.
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Professional Conduct Outcomes
Deborah McVeigh

COMMUNITY COLLEGE FOCUS

Kelly Kennedy-Pippy is a curriculum consultant in the School of Health and Human Services and is located 
at the Burridge Campus of the NSCC� Kelly describes why the members of the School of Health and 
Human Services felt the need for students to complete a Professional Conduct Outcome as part of their 

program of studies�

Deborah: Why was it necessary for the School of 
Health and Human Services to incorporate a profes-
sional conduct outcome in every course/program?

 Kelly: The reason for the professional conduct 
outcome was to address both faculty and employer con-
cerns about the need for graduates to be prepared for the 
work force in all areas, not just in the program-specific 
knowledge and competencies area� Faculty often ex-
pressed their frustration that graduates were technic-
ally competent but without a true understanding or 
demonstration of professional conduct required in the 
workplace� After reviewing our curriculum documents, 
it became apparent that most of our course outcomes 
focused on the field-specific content needed to ensure 
our graduates were ready for industry but were often 
lacking in the areas needed to ensure students could 
demonstrate the soft skills most employers deemed es-
sential� To meet this deficiency, the School Leadership 
Team implemented an outcome in each course of every 
program for the School of Health and Human Servi-
ces� Prior to implementing the outcome, the school 
engaged faculty, registrars, and academic chairs in a 
dialogue about professional conduct� Through a series 
of regional campus workshops, these stakeholders ex-
plored the following: professional conduct and how to 
integrate it into both the curriculum and the learning 
environment; barriers and challenges to implementa-
tion; and, developing supports for implementation� 
They then began the development of a toolkit for fac-
ulty and learners�

Deborah: When did the idea originate to design a 
rubric for professional conduct?

 Kelly: When we first started developing this 
outcome, we quickly discovered that implementing an 

outcome that focuses on professional behaviour can be 
viewed as subjective evaluation� This often creates con-
cern for stakeholders, including learners, faculty, aca-
demic chairs and student support services� Therefore, 
we felt it was important to develop a tool which would 
provide some guidance and parameters in developing, 
communicating and evaluating this outcome� 

Deborah: What was the intent of this design?

 Kelly: The tool was originally designed by Lynn 
Morris Jamieson, Team Lead at Cumberland Campus� 
The intent of the design is to encompass a broad scope 
of topics relating to professional conduct� To ensure rel-
evancy with industry, the rubric was grounded in the 
Conference Board of Canada’s Employability Skills 2000+. 

Deborah: What do you expect from the learner?

 Kelly: The rubric is meant to be a develop-
mental tool for our learners� As our learner demograph-
ics vary greatly, so too does their familiarity with ap-
propriate professional conduct� The rubric is a tool that 
allows the learner to first explore the competencies of 
professional conduct and then to self evaluate their own 
conduct or behaviour in a number of areas� Learners 
can determine if they believe they are already at a com-
petent or exemplary level or if they need development 
in a particular area� From there, learners in collabora-
tion with faculty, identify areas for development and 
strategies to assist them in reaching a competency level� 

Deborah: How do students and faculty feel about 
the Professional Conduct Outcome?

 Kelly: Feedback on the outcome has indicated 
that it has been well received� Faculty find it valuable to 
have an outcome in place which clearly indicates to the 
learner the need for professional behaviour in both the 



8 AVISO FALL 2010

COMMUNITY COLLEGE FOCUS

educational and industrial environment� The outcome 
and rubric have also been shared with a number of our 
Program Advisory Committees (PAC)� These commit-
tees are made up of employers, industry practitioners as 
well as members from regulatory bodies� The feedback 
from these committees has been extremely positive be-
cause professionalism in the work force is often a dis-
cussion topic at meetings�

Deborah: If students don’t meet the competencies 
on the rubric, what can they do to fulfill the expecta-
tions?

 Kelly: At NSCC all learning outcomes in every 
course must be achieved for learners to successfully pass 
the course� As such, the professional conduct outcome 
is part of the curriculum and must be achieved� The 
learner would work with faculty as well as other sup-
ports in the NSCC to implement an action plan in re-
quired areas�

Deborah: Is this rubric a work in progress or is it 
“written in stone”?

 Kelly: The rubric is simply a tool to be used by 
learners and faculty to measure aspects of the outcome� 
It may be used by faculty or they may use another tool 
to facilitate and evaluate the outcome� They may choose 
to change part of the rubric to focus more heavily on 
particular areas specific to their program or industry� 

Deborah: How long has it been in use and what 
feedback have you received from both the faculty 
members and students?

 Kelly: The outcome has been in place for ap-
proximately five years� The rubric itself was developed 
after the first year of implementation of the Profession-
al Conduct Outcome� The rubric was based on feed-
back from faculty who had indicated they wanted a tool 
to guide them when working with students and was 
further revised two years ago; again, based on feedback 
from faculty and students for the need to streamline it 
in repetitive areas�

Deborah: The rubric is divided into the following 
categories: Professional Values, Personal Manage-
ment Skills and Teamwork Skills. Please explain why 
these three categories were chosen and why?

 Kelly: These categories were developed to re-
flect the Conference Board of Canada’s Employabil-
ity Skills 2000+ as well as feedback from the Faculty 
Working Groups in the School of Health and Human 
Services� The categories include areas such as account-
ability, integrity, attitude, time management, adaptabil-
ity, deportment, working with others and participation 
in group tasks and projects� The entire rubric is meant 
to reflect a broad range of employability skills which 
can be replicated and evaluated in the learning environ-
ment�

Deborah: There are also various sub-levels under the 
skill categories. Does a student need to excel in all to 
pass the course?

 Kelly: The learner needs to pass the professional 
conduct outcome� The rubric is a tool to guide both 
them and faculty in determining if they are meeting 
that outcome� As with all other learning outcomes, ul-
timately, it is the faculty judgement that determines if 
the learner has successfully demonstrated the outcome� 
If the learner is continuing to struggle in meeting the 
outcome, the School has a process in place to ensure 
that the faculty and learner include the Academic Chair 
in the discussions� They may also access supports from 
our Centre for Student Success� 

Deborah: I noticed there are three levels of compe-
tency—developing, competent and exemplary. Please 
give an example of the difference between these.

 Kelly: It may be easier to use an example from 
the rubric – Category of Teamwork Skills – Participates 
in projects or tasks� 

A learner who is in the developing stage may not show 
up for a group meeting, or complete their tasks on time; 
the learner may not contribute to a group project or do 
their share of the work� 

The rubric is simply a tool to be used by learners and faculty to measure 
aspects of the outcome.
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A learner who is at a competent level would ensure 
tasks are completed on time, show commitment to 
group projects by attending the meetings and complet-
ing their share of the work when expected� 

The learner who is at the exemplary level would take 
an active role in initiating activities, may be a group 
leader, would put forth suggestions and ideas, is open 
to feedback regarding ideas, and ensures tasks are al-
ways of a high quality and completed well within the 
time limits�

Deborah: How often is the student evaluated on 
each of the skills? What happens if they don’t meet 
the minimum requirements?

 Kelly: The evaluation is designed to be ongoing 
throughout the semester and program� Generally, the 
outcome is introduced to students at the beginning of 
the semester and the first self-evaluation is completed 
by the learner� The learner and faculty may then meet 
to discuss any concerns either have identified� Faculty 
would then typically meet with the student midway 

through the semester and again later in the semester� 
Any areas for development that were identified would 
be discussed and a plan for development put in place� 
If faculty has noted issues or concerns in professional 
conduct at other times throughout the semester, they 
would meet with the learner immediately to discuss the 
situation and strategies for development and improve-
ment� Sometimes, it may be as simple as a learner not 
being aware that a particular behaviour is deemed un-
professional and the discussion alone may be all that 
is needed to remedy the situation� At other times, the 
student may, in collaboration with faculty, need to de-
velop a plan to ensure improvement and growth in that 
area� To reiterate, the professional conduct outcome is 
ensuring that all graduates of the School of Health and 
Human Services are prepared for the work force in all 
areas, not just in the program-specific knowledge and 
competencies area� 

Deborah McVeigh is a faculty member at Marconi 
Campus, Nova Scotia Community College.
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NSTU Position Paper on 
Parent Involvement
Monica Maloney

Background
A review of the literature regarding the 
impact of parent involvement in chil-
dren’s formal schooling strongly sup-
ports the position that student attitude 
and academic achievement are positively 
affected by parental participation�

Joyce Epstein, a respected researcher 
in the field, describes parent involve-
ment programming as: parenting – help-
ing families create home environments 
that support learning; communicating – 
establishing effective two-way dialogue; 
volunteering – recruiting and planning 
programs; learning at home – provid-
ing information on methods to support 
homework activities; decision making – 
developing parent leadership skills for 
school teams/committees; and, collabor-
ating with the community – identifying 
and integrating community resources 
and services�

A cadre of scholars conducting re-
search conclusively demonstrate that 
parent involvement has a direct, posi-
tive impact on student attitude and 
academic achievement across all grade 
levels� In fact, the more intense the par-
ental participation, the more significant 
the effects� Variance in family structure 
in terms of income and educational level 
does not affect the power of parent/school 
relationships� All parents regardless of 
circumstances, when involved with their 
children’s learning, make a decided dif-
ference� Further, the earlier parents are 
directly engaged in their children’s learn-
ing, the more powerful the impact�

Literature indicates that it is the school 
that has the leadership role in establish-
ing parent involvement programs� The 
specific types of programs put in place by 
a school determines the degree of effect-
iveness of the parent-school relationship� 

Beneficiaries of strong parent participa-
tion programs in an education system 
are both students and schools – students 
through enhanced attitude and achieve-
ment; schools by increased parent inter-
est, support and communication�

Parent involvement delivers the mes-
sage that school is important and that 
the academic tasks children engage in 
warrant parental attention�

Guiding Principles
Ground rules delineated below are key 
components of a successful school/par-
ent partnership program as identified by 
the Nova Scotia Teachers Union�

1� Parent involvement programs are 
required at all grade levels in the 
public school system – primary 
through grade twelve�

2� Parent involvement programs rec-
ognize that all parents are able to 
contribute to the academic success 
of their children regardless of in-
come and education levels�

3� Parent involvement programs are 
well-planned, long-lasting and 
form an integral component of a 
school’s academic plan�

4� Parent involvement programs offer 
a broad spectrum of opportunities 
for parents and other adult partici-
pation�

5� Parent involvement programs in-
clude orientation and training for all 
participants – school staff, parents, 
community resource personnel�

6� Parent involvement programs 
clearly identify and reduce barriers 
to ensure that all parents are em-
powered to become involved�

7� Parent involvement programs 
require on-going, consistent com-
munication among all partners to 
be truly affective�

Issues and Needs
Parent involvement programs operate ef-
fectively when five critical factors are ad-
dressed: leadership; program parameters; 
professional development; barrier reduc-
tion; and, new technologies�

1� Issue
Responsibility for establishing ef-
fective parent involvement pro-
grams lies with school personnel� 
Recognizing that school commun-
ities have varying needs, it is the 
professional staff that must assume 
the leadership role when developing 
and implementing parent involve-
ment programs for particular school 
environments�

Need
School administrators along with a 
team of staff members require specif-
ic training in the planning and im-
plementation of parent involvement 
programs� Knowledge of the variety 
and awareness of the benefits of par-
ent involvement programs is central 
to successful implementation�

2� Issue
Parameters regarding the content 
of parent involvement programs are 
critical to successful implementa-
tion; in particular, specific param-
eters for parent involvement in re-
lation to school governance� Parents 
often do not have the appropriate 
background or are not equipped 
with the necessary skills to make 
positive contributions in the area of 
school governance� However, par-
ent involvement programs that are 
designed to focus on student per-
formance are widely accepted and 
encouraged�
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Need
School-initiated orientation and 
outreach sessions on parent involve-
ment are central to ensuring that 
all participants are aware of object-
ives and boundaries for partnership 
programs� Parent involvement pro-
grams must strike an appropriate 
balance between the needs of par-
ents and the professional autonomy 
of educators while maintaining a 
focus on student needs�

3� Issue
As leaders in the implementation 
of parent involvement programs, 
school staff members require specif-
ic professional development� It can-
not be presumed that school staff 
are at ease working with parents or 
that they consider parent involve-
ment programs to be equally advan-
tageous to both parents and school 
staff�

Need
Professional development sessions 
are necessary for school staffs on a 
variety of issues impacting parent 
involvement programs: building re-
lationships with parents; identifying 
parental skills; developing parent 
leaders; and accessing community 
resources�

4� Issue
Researchers have identified two 
categories of barriers that impact 
negatively on parent involvement 
programs�

Under the barrier – lack of plan-
ning – are time and knowledge� 
Lack of time for both parents and 
teachers is a detractor when design-
ing appropriate programs for school 
communities� Once programs are 
identified, implementation can be 
problematic given the work sched-
ules of parents and the school day 
framework� Knowledge of the wide 
spectrum of parent involvement 
programs available to schools is 

generally limited to educators and 
almost non-existent to parents�

The barrier – lack of mutual under-
standing – includes poor communi-
cation; unclear expectations; and, 
mistrust based on past negative 
experiences for both parents and 
teachers�

Need
A shared philosophy that parents 
are central to the successful school-
ing of their children and that par-
ental involvement is both critical 
and valued is a driving force for af-
fective programming�

As leaders in the development and 
implementation of parent involve-
ment programs, school staff need 
assistance with managing conflict 
resolution and dealing with difficult 
people�

Parent involvement programs in 
school communities must incorpor-
ate a range of activities that recog-
nize and accommodate the various 
schedules, skills and interests of all 
participants�

5� Issue
Availability of new technologies in 
the 21st century is an opportunity 
for school communities to embrace 
new methods of communication� 
To ensure that accurate information 
is conveyed to parents in a timely 
fashion, school staff must have ac-
cess to state of the art electronic 
communication tools�

Need
Availability of electronic communi-
cation tools is not consistent across 
school communities� An objective 
must be set to have appropriate 
technological equipment that al-
lows parents and teachers to be con-
nected in a reliable, time-sensitive 
manner�

Organizational Position

Under the leadership of Provincial 
NSTU Committees; in particular, the 

Comité de programmation acadienne, 
the Curriculum Committee, the Equity 
Committee, the Public Affairs Commit-
tee, the Public Relations Committee, the 
Professional Development Committee, and 
the Teachers With Administrative Respon-
sibilities Committee, as well as with the 
assistance and guidance of the NSTU 
Professional Associations, the organization 
assumes responsibility for the following 
roles to support the implementation of 
effective parent involvement programs in 
Nova Scotia’s public schools�

Parent Involvement Advocate

As a parent involvement advocate, the 
Union promotes the need for resources, 
funding, community support services, 
and ongoing member and public aware-
ness initiatives to ensure the implemen-
tation of effective parent involvement 
programs across all grade levels�

Parent Involvement Collaborator

As a parent involvement collaborator, the 
Union works with education partners to 
develop relevant policies and guidelines, 
build teamwork and leadership, and pro-
vide a forum for focused discourse to 
plan, implement, sustain and evaluate 
parent involvement programs�

Parent Involvement Provider

As a parent involvement program pro-
vider, the Union provides a range of 
professional development opportunities 
for members to increase their knowledge 
base concerning parent involvement pro-
grams, to focus on their leadership role 
in parent involvement programs, and to 
support the use of new technologies in 
communicating with parents�

Resources
A reading list for this position paper can 
be obtained by contacting the NSTU – 
Aviso magazine staff.

Monica Maloney is an Executive 
Staff Officer with the Nova Scotia 
Teachers Union.
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Education, as an explicit art form, has always de-
pended on the creative magic of good teachers 
who incorporate the outside – its past, its present 

and its future – into the classroom� The inside is just 
school, but the outside is a multifaceted, exciting smor-
gasbord� There are those who might suggest that the in-
corporation of the outside to the inside of the school is 
one of the characteristics that elevates good teaching to 
great teaching� Given the huge possibilities of the inter-
net we can wander in cyber time, real time and fictional 
time with ease and facility� However, we can bring the 
outside in on a number of even simpler levels� 

More than fifty-five years ago, I sat in a large grade three 
classroom on the north corner of The MacDonald School – 
the first consolidated school built in Canada� I was labori-
ously acquiring cursive writing skills, joyfully developing 
reading and composition skills, staggering under the 
weight of times tables and totally stained and ink splat-
tered with learning to manipulate a fountain pen� 

However, another world existed within that room 
and that was the world of the Netherlands� Miss Mar-
garet Wright had a printed mural on brown paper that 
stretched at least 20 feet� As a reward for successfully 
completing tasks, neatly maintaining our desks, and be-
ing generally pleasant, cooperative, collegial and quiet, 
we could be rewarded with the task of looking through 
a huge book and finding numbered and vividly col-
oured items that we would carefully cut out and even 
more carefully paste on the appropriately numbered 
space on the mural� 

Beyond the Classroom
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In a world that designated the National Geographic 
magazine as adult reading and pre-dated global access 
with television, this was an astonishing opportunity to 
travel to Europe and experience the culture of Holland 
outside a textbook or work of fiction� Ancient wind-
mills, Gouda cheese, tulips, canals, skating, the ubiqui-
tous wooden shoes, a whole panoply of white regional 
bonnets, dog carts and dikes� I travelled into that world 
along with those of my classmates lucky enough to be 
rewarded by this prized adventure� There may be some-
one out there who knows what these marvellous murals 
were called� I know someone will remember similar 
early elementary experiences where a teacher found a 
wonderful way to bring the outside into the classroom�

I had a truly gifted Grade 7 teacher, Mrs� Cum-
mings, who taught extracurricular art and calligraphy, 
had each of us collect favourite poems and illustrate 
them in black hard covered books in English class, and 
totally enchanted her history class with The Rusty Nail 
Museum� Each of these experiences transported us out-
side the classroom� The museum was created with the 
objects that students brought from their homes, their 
farms, their communities and their ancestors� These 
real objects, through their presence in the classroom, 
brought clarification to their families, to many cultures 
and to their communities� Flat irons, candle moulds, 
flint lock muskets, swords, wooden tools, medals, 
coins, needlework, early photography, post cards, dolls, 
toys and Mi’kmaq treasures were stored in glass cab-
inets around the classroom� 

These objects were breathing with history� Students 
were transported back in time as they handled them, 
labeled them, displayed them, discussed them and 
treasured them� It would not be unlike the experience 
one receives by visiting a living museum like Ross Farm, 
Louisbourg, or the many museums sponsored by the 
Department of Education� However, we had the added 
joy of touching, dreaming and connecting the objects 

to class and schoolmates who brought in the belongings 
from our collective multicultural past� 

I know the museum existed in the Middleton 
Regional High School until the late seventies when it 
was transferred to the MacDonald Museum in Middle-
ton where some of it still remains with its fascinating 
stories� However, some of the more valuable pieces, 
particularly the bead and quill work, have been trans-
ported to Halifax and rest in collections there� Mrs� 
Cummings provided the spark to ignite a significant 
experience beyond the classroom that reached out into 
the community and the way life had been in the past� 

Another wonderful example of bringing the outside 
in was the Bench Project that an extremely innovative 
and gifted teacher created a number of years ago with a 
senior high art class in Annapolis Royal� Michelle Mc-
Gowan developed a project that incorporated the art 
studio experience with meeting a visual ascetic oppor-
tunity in her community� 

There were a number of street benches associated with 
individual businesses throughout the town� Groups of 
students from her studio class were assigned particu-
lar benches� Their task, in consultation with the busi-
ness owners, was to match the design of the bench with 
the particular enterprise� When finished, the delightful 
seaside village was decorated with charming, exciting 
and totally individual locally inspired creations� I can 
remember smiling many times when I visited the town 
and encountered these unique examples of the outside 
brought in and then taken back outside to be shared� It 
was a truly valuable and practical exercise�

During the ’60s and ’70s, from primary to senior 
matriculation, there were many wonderful examples of 
the local folk experience integrated into curriculum in 
classes that incorporated the outside into our schools� 
Teachers would have students collect local stories, folk-
lore or family lore and then rewrite the stories, illustrate 
them and publish them in a bound book� This task 

Beyond the classroom
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could be modified for any level and fulfilled many of 
the provincial outcomes in language arts, social studies, 
art and drama� Each discipline required some tinkering 
to make it work but the final results were exciting ex-
amples of developed self-awareness and amplified com-
munity understanding� 

More recently, Gloria Armstrong’s Grade 4 class and 
her middle school (Grades 7-9) art classes make some-
thing for our soldiers deployed around the world� These 
sculptured greetings are attractive, made to travel and 
fun to create – basically a card built inside a CD case 
using plasticine sculpted to fit the deep side of the case� 
The artwork is glazed and a message is fastened to the 
inside of the other half of the cover� Gloria then at-
taches a label with her email address and school name/
grade of student on the outside back cover 

Gloria has had wonderful responses from our troops 
who receive these messages� One year, a soldier from 
nearby Greenwood received one of these cards while in 
Afghanistan and visited the school� Imagine the con-
tinuation of the outside to inside connection for these 
students, hearing the soldier thank them for their ef-
forts� Among those students present was the one who 
created the specific card this soldier received� Imagine 
the delight the student experienced when she heard 
that her Travel Art-Gem in a Jewel Case card now has 
an honoured place on the recipient’s fireplace mantel� 

The sciences could also be included in outside to in-
side experiences� I remember one nature and woods 
craft course guided by a number of enthusiastic men 
and women from the community who enjoyed a pas-
sion and knowledge of natural, environmental and 
wood craft topics�

I still recall one local man telling us about bogs and 
swamps� Even though I was a youngster who spent con-
siderable time exploring in the woods, I can still re-
member his excitement in telling us that these natural 
features were the water purifiers of our world� Since 
that time I have had a special reverence for the role even 
the most overlooked wetlands play in our continued 
success on this planet� 

Studying the one hundred mile diet could create 
another valuable outside/inside experience� Students 
would research the availability of local produce and 

food in stores and farmers’ markets resulting in inher-
ent lessons about responsible carbon calculations, nu-
trition and local sustainability and food security� What 
better way to bring those ideas from the outside to the 
inside to inform, educate and prepare young people for 
a better global and personal future? The reality is that 
outside/inside, hands-on experiences stimulate the in-
tellect and help excite even the most reluctant when 
activities are age and place appropriate and presented 
with enthusiasm� 

I have specifically avoided the electronic information 
highway and its spectacular ability to provide inter-
connection with cultural and educational institutions 
nationally and internationally that create a global com-
munity right in our classrooms� While they are valid 
and exciting ways to incorporate the outside experience 
into the inside of classroom curriculum I am convinced 
that there are many equally exciting and less sedentary 
opportunities on our very doorstep� 

As a drama teacher, there are obvious opportunities 
to bring the outside into the classroom� For teachers 
from primary through Grade 12, there are wonderful 
circumstances to incorporate role-playing into many 
classroom activities� One of the best springboards is to 
have the students break into small groups and be chal-
lenged to create a tableau – a frozen picture built with 
people – that demonstrates the topic� In a peace edu-
cation exercise, for example, the topic might be bully-
ing� Students create a tableau of a playground bully 
encounter� Once the tableau was established, practiced 
and presented, the students then have to come up with 
a solution by creating action and dialogue� The visual, 
tactile, oral and audio experience has a dramatic impact 
on the learning experience� Deep and difficult topics 
can be presented with accompanying research and de-
velopment over a period of classes as a continuing ac-
tivity�

Students benefit from teachers intelligently selecting 
parts of the outside and bringing them into the com-
fortable, caring and co-operative setting of the class-
room� 

David Ritchie teaches Visual Arts at Avon View School, 
Annapolis Valley Regional School Board.
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Parents as Career Influencers
Clarence De Schiffart

What do I want to do with my life? What choices do I 
have? Where am I headed? When do I turn left and when 
do I turn right? What if I make a wrong turn? Is there only 
one way to get there? What if I get lost? How will I find my 
way? I wish the journey through life was easier!

The answers to these questions bewilder many teen-
agers and their parents� Parents are asking their high 
school children, “What do you want to do with your 
life?” Parents want their children to make up their 
minds about their future and take the next steps� For 
the young person who has specific and direct answers 
to the above questions, the decisions appear straight-
forward� However, the majority of young people do not 
have the answers� Many students are overwhelmed by 
the many career choices available� What advice is best? 
Parents feel helpless, yet they desire success for their 
child�

This article will outline a variety of reasons why high 
school students struggle to make career choices, the in-
fluence and role parents play in addressing these chal-
lenges, and the resources parents can use to assist their 
children in making career decisions�

Life is difficult� Career development and planning are 
also more complicated today� What has contributed to 
the old paradigm changing to the new?

Reasons for the shift in the career planning paradigm 
are several� Our way of life has changed dramatic-
ally since the industrial age of the 1950s and 1960s� 
North America has moved from a resource-based to a 
knowledge-based economy� Today we are in an age of 
innovation which requires one to accept that change is 
constant� Therefore, career planning has become more 
complex� According to the National Life/Work Center, 
young people today may end up having an average of 
12 to 15 jobs in their lifetimes� As career influencers, 

parents need to accept that prediction� But how do stu-
dents make specific career choices in high school when 
change is inevitable?

Other significant external factors affecting students 
today include the following:

•	 higher	education	costs;

•	 a	longer	gap	between	adolescence	and	adult-
hood;

•	 Canada	coming	out	of	a	recession;

•	 an	aging	population;	and,

•	 a	looming	job	skill	shortage	in	Nova	Scotia	and	
Canada�

And what about personal factors? Many children 
are confused� They wish to make good decisions but 
are not sure how to identify, explore and follow what 
motivates, inspires and energizes them� According to a 
2003 Alberta-based research project, young people are 
turning to their parents as their number one place to go 
for career advice� But often parents rely only on their 
own personal experiences in making career choices� 
How will these children find direction? They need to 
follow their internal compass, or in modern terms, their 
inner GPS�

Children in their mid-teens to young adulthood are 
typically unclear about their interests, values, skills and 
preferences� However, self-awareness is the foundation 
for career choices� This awareness provides knowledge, 
gives direction to constant decision-making and helps 
children learn to use their internal compass to reveal 
the direction (or re-direction) to follow in life�

How do students learn to use their knowledge of self 
more intentionally? Self-awareness is an essential skill, 
as a job for a lifetime is no longer the norm� How can 
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parents assist them in finding direction now and in the 
future?

Students who know what they want to do or who 
are willing to explore career options, seek information 
about occupations by reading about them on the web 
and printed sources� Web sources like Career Cruising 
and Nova Scotia Career Options are wonderful and reli-
able� However, when students research what is avail-
able, they typically do not integrate their interests, val-
ues, skills and preferences when making their decisions� 
As a result, many students remain in a long stage of 
exploration or drift aimlessly throughout their young 
adulthood� This behaviour often frustrates parents who 
desire to see their children move into jobs and adult life 
roles, become established and independent�

In today’s world, parents play a significant role in 
coaching their children and steering them towards a 
good career choice in the following three ways�

First, parents can help their children discover, iden-
tify, and articulate core interests, values, skills and pref-
erences in a broader manner� They can focus on themes 
instead of specifics� For example, instead of drawing the 
conclusion, “My child likes playing the piano and thus 
a career in piano or even music would be the direction 
to explore,” try broadening that to, “My child likes to 
express him/herself in a creative way�” Instead of seeing 
only a love of sports, you might infer, “My child likes 
being physically active and part of a team�” As you see 
your child participate in classes, extra-curricular activ-
ities, hobbies and leisure activities, identify what this 
activity says about your child and then express it to 
your child often� This approach opens up a wider range 
of possible career options to explore and will assist your 
child in navigating future decision-making events that 
will occur again and again� This is a life-long process�

Second, parents can become better informed about 
sources for exploring work and learning opportunities� 

Numerous websites serve as a starting place to find 
information about various types of work (the nature 
of the work, the salary and the labour market trend)� 
However, simply reading about the career does not 
give your child the full picture� Help your child make 
contact with people working in that occupation to ask 
questions and/or to job shadow� This additional infor-
mation can bring clarity about whether it is a suitable 
choice for your child� Information meetings, job shad-
owing, volunteering, and co-op classes all help students 
validate choices�

Finally, parents can play a strong supportive role in 
helping their child deal with the ups and downs of life 
decision-making� Knowing your child will make mis-
takes, get discouraged and change direction might be 
difficult, but your child is counting on you to be there 
through life lessons that may be painful and unplanned� 
Being supportive includes embracing that happenstance 
and accepting that living with uncertainty is a large part 
of the career planning process�

Children do look to their parents as their primary 
source for making career choices� Parents who engage 
their children in discussions of who they are will give 
them more confidence in making decisions now and in 
the future� Help broaden your children’s work explora-
tion through reading, talking to others and “trying on” 
various work to inform them of how various occupa-
tions might be a “right fit�” Along with supporting your 
children through the ups and downs of life’s dilemmas, 
you can become stronger career influencers of their life 
and work planning�

Clarence De Schiffart, is the Coordinator for Special 
Projects and Partnerships, Nova Scotia Community 
College.
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Students Are Students Are... People First
Daryl Ingram

I cannot cite another social institu-
tion where there is so much personal 
investment on the part of the stake-

holders yet so much debate over effect-
iveness and true purpose� Yet here we 
are, seemingly tied to an institution that 
is failing in many ways to meet its man-
date and preventing its charges from 
reaching their potential� I have much 
faith and confidence in those who do 
– and will – teach our children and an 
equal amount of disdain for the system 
that they both must tolerate� It is a sys-
tem that many attribute to the “progres-
sive” reforms of Horace Mann who, in 
the mid-nineteenth century, challenged 
with the task of educating the masses for 
democracy, created a lock-step, curricu-
lum-focused, age cohort (or “graded”) 
system that is still being used today� 

What most teachers know, few parents 
have heard and even fewer school offi-
cials are able to reconcile, is that there 
is a better way� There are examples of 
schools and students thriving, using 
a model that meets the needs of the 
learner, every learner; schools where the 
behaviours and knowledge so vital to to-
day’s world are being learned by students 
who are self-motivated and enjoy going 
to school� More importantly, there are 
schools where the whole child is being 
cultivated�

Such schools may differ in their 
names and founding doctrines but they 
all share the desire to provide children 
with a learning environment that pro-
vides a fertile place for children to learn 
and grow as they are naturally inclined� 
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Names like Montessori and Reggio Emilio come to 
mind and are most familiar, but there are others�

Multiage education is a pedagogical approach that 
dispenses with grade levels and creates learning families 
consisting of children of various ages (usually spanning 
three years), who stay with the same teacher for several 
years before moving on� There is much more project-
based learning and children are encouraged and guided 
to take responsibility for their learning� The teacher is 
a facilitator�

Recently I had the opportunity to look more closely 
at multiage pedagogy� When I reflect on my day-to-day 
experience of teaching adult 
learners or read about multi-
age pedagogy, the similarities 
in these two approaches are 
easy to identify�

Malcolm Knowles is most 
often credited with developing 
the adult learning principles 
that are the foundation of 
today’s adult education pro-
grams� Knowles recognized 
that the methods for teach-
ing children were not effect-
ive for teaching adults� His 
theory of andragogy was much 
more learner centered than 
what would be found in the 
typical K-12 classroom of the 
day� Multiage theory also recognizes that the methods 
for teaching children in use today are not effective for 
teaching children either! This is the first commonality� 

What andragogy and multiage education have in 
common is a core understanding of the basic needs of 
the human individual, be they five or 50 years old� The 
desire to learn relevant information from an area of in-
terest is central� In many cases, students choose and de-
velop the projects to be pursued� Adults want to study 
what is relevant to the next step in their education or 
personal journey� They need to know why it is import-
ant – not just because� Children too have innate curios-
ities that emerge throughout life� This reflects what is 
relevant or of interest to that child at that time� Neither 
approach insists that all students should or need to be 
learning the same curriculum at the same rate� 

Formal education is a human institution and as such 
it has a social dimension� Adult learners also view learn-
ing as a social process� Adults readily engage in class 
discussions and look to others for assistance, clarifica-
tion or confirmation as needed� Children, too, have a 
desire and need to interact with their peers� Developing 
healthy relationships with others is a skill that is best 
learned early on in a child’s education� Working in a 
mixed age environment provides the opportunity to 
learn with and from other learners who bring unique 
knowledge, talents and experiences to the classroom�

Life-long learning is a catch phrase being used more 
often today and for good rea-
son: change� Our world is 
continually changing and in 
order to thrive, learners must 
be prepared to meet new 
challenges� Adult learning is 
a reflection of this� Children 
and adults express a need and 
desire for self-directed learn-
ing� Both multiage and adult 
learning theories emphasize 
the process of learning� If a 
person learns how to learn, 
they gain the independence 
to learn whatever they wish, 
whenever it is required of 
them�

When I use alpha-numeric 
grades or any form of standardized test for assess-
ment, I am entertained by the entire process� There 
are so many variables in the assessment process that 
any effort to create some standard seems like an ex-
ercise akin to herding cats� How can a single or series 
of numbers on questions selected by someone other 
than the learner reflect what learning has or has not 
taken place? This is why there is a greater emphasis 
on authentic assessment through portfolio in multi-
age and adult education� The Nova Scotia Commun-
ity College is Canada’s Portfolio College� The College 
recognizes past learning, that learning exists on a con-
tinuum, and that freedom to express knowledge in a 
multitude of ways is a better way of determining what 
a student does know� This is consistent with a multi-
age approach as well�

“…if I trust the capacity of the 
human individual for developing 
[their] own potentiality, then I 
can provide [them] with many 
opportunities and permit [them] 
to choose [their] own way and 
[their] own direction in [their], 
learning.”
 Carl Rogers  

in Freedom to Learn
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Authentic learning experiences and hands-on activ-
ities are also common to both approaches� Never have I 
seen the level of engagement higher than when I dissect 
a fresh cow heart with a group of children or adults 
alike� Discussing aspects of health and disease or per-
forming a mock bypass operation leaves students with 
knowledge that can be readily applied to their personal 

lives and, in many cases, future professions� This is what 
adults seek and children enjoy�

Although there are many similarities and benefits of 
the two practices, the final one to be discussed is respect 
for the learner� All persons deserve to be respected re-
gardless of age� In both environments, each person is 
recognized as an individual and treated as such� Con-
sideration is given to emotional, physical, social and 
intellectual well-being at all times� The interaction be-

tween teacher and student is more co-operative in na-
ture which translates into students feeling valued in the 
learning process� Upholding the dignity of the learner 
is paramount�

For the 18 years of my teaching career I have chosen 
not to teach in the public school system� Despite the 
efforts of some very good teachers, it was not a system 

that worked for me as a 
student� However, when I 
arrived at university every-
thing changed� There was 
more choice and freedom 
to think and express my 
knowledge and ideas� 
Once I was told what I 
needed to know, I was free 
to go off to explore and 
make sense of it� This was 
a system that worked for 
me and is probably why 
multiage pedagogy and 
adult education principles 
resonate with me today�

Like most teachers I 
have been stirring the 
educational cauldron for 
many years, seeing what 
surfaces and hoping to 
gain insight into how to 

be the kind of teacher that learners need� What bubbles 
to the surface is the fact that education is about teach-
ing people� Let’s forget about curriculum for a while 
and get to know the learners and what works for them� 
Both adult learning theory and multiage education 
have much to offer in this regard�

Daryl Ingram is a faculty member, Pictou campus, 
Nova Scotia Community College.

“The only [person] who is educated is the [person] who has learned how to learn.”
 Carl Rogers in Freedom to Learn
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Dinner with the Chefs
Lynn Haughn

Experiences from the everyday lives of some very 
talented and dedicated chefs in Halifax have 
gone a long way in supporting the growth and 

education of a number of aspiring chefs at J�L� Ilsley 
High School in Halifax� Almost five years ago, when 
the highly successful Options and Opportunities (O2) 
program was first introduced at J�L� Ilsley, the team of 
teachers responsible for delivery of the program sought 
community partners to help guide and mentor stu-
dents interested in the Culinary Arts Pathway� Initially 
the students, along with students from several other lo-
cal high schools, participated in introductory cooking 
workshops run by Chef James Henderson� This later 
developed into more formalized training sessions based 
on discussions with industry 
experts who identified what 
their industry was looking 
for in individuals who might 
consider entering their field�

For the students and team 
at J�L� Ilsley, this evolved 
into something that has 
even greater meaning for 
them and their community� 
For the past several years, 
the students have partnered 
with chefs from the Prince 
George Hotel in Halifax to learn about their craft and 
prepare dinners in support of the local Single Parent 
Centre� The inaugural meal was one that saw 12 en-
thusiastic Grade 10 students working diligently in the 
school’s Family Studies room� Under the watchful eye 
of chefs Ted Grant and Matt Pennell, they prepared a 
luncheon of Buttermilk Chicken accompanied by a side 
Spinach Salad for the J�L� Ilsley staff� The rave reviews 
inspired the students to continue on, and in the fol-
lowing weeks they prepared a meal for 60 community 
members from the local Single Parent Centre� Growth 
in the confidence and skill level of our young chefs was 

apparent as they spent several hours in the kitchen on 
the day of the event preparing a scrumptious buffet 
with a main course of Stuffed Pork Loin�

When school resumed last fall, there was no doubt 
the students again wanted to take on the task of an-
other meal but sought to make it even bigger than the 
year before� The immediate reaction of our partners 
was a most definite “Yes!” The students, with some 
new additions from all three grade levels, were under 
the direction of Chef Matt Pennell joined by chefs Bee 
Choo Char and Dave Woodley in planning a festive 
Valentine’s themed meal of Bacon-Wrapped Pork Loin 
with Caponata, Leek and Mushroom Stuffed Chick-
en Breast; and Marinated Vegetable and Goat Cheese 

Strudel (vegetarian)� A 
sold-out group of 125 was 
dazzled by the talents and 
efforts of some amazing stu-
dents who truly benefitted 
from the expertise of their 
new found friends, Matt, 
Dave and Bee Choo�

So how do these experien-
ces tie in with the program 
and the curriculum? The O2 
program is designed to pre-
pare students for successful 

transitions from high school to work, a career path, or 
a post-secondary program� It is about offering students 
a more hands-on approach to their learning� It is about 
supporting career exploration to allow students to make 
informed decisions for their future� While in O2, stu-
dents experience multiple opportunities for coopera-
tive education where they learn in community and 
workplace settings� Students are encouraged to make 
connections between what they learn in school and the 
skills that will help them succeed in the workplace�

What is unique about O2 is that in Grade 10, stu-
dents have the opportunity to take a course developed 
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in recent years called Community Based Learning� 
This course focuses on the premise that growth occurs 
through exploration� Key words infused in the out-
comes in this curriculum document are demonstrate 
and apply� Through career research, simulations, field 
trips, credentialing, mentoring, volunteering, job shad-
owing and service learning, students are engaged and 
encouraged to gather and digest information about 
themselves, their interests and their skills� They are 
encouraged to develop career plans and make adjust-
ments along the way� They are encouraged to become 
informed and take responsibility for the decisions that 
help build their futures� What is rewarding for me as a 
teacher is to see students come out of these experiences 
with a very positive outlook, 
even if they make the choice 
not to pursue the field they 
initially thought was the 
right one for them�

A 2010 graduate who 
participated in this culinary 
journey has remained com-
mitted to being a chef and 
recently sent me an email 
that said “What stands out 
the most for me were the op-
portunities and experiences. 
They were endless; I always had a chance to learn some-
thing new.” Another young man, through a reflective 
writing piece, shared his thoughts: “When I first started 
out in the O2 program I had my heart set on being in 
Culinary Arts but through some of the experiences I de-
cided being a chef is not for me. It has a lot of pressure that 
I can’t deal with.”

I go back to the question So how do these experiences 
tie in with the program and the curriculum? Through the 
mentorship of our community partners and friends, 
these students have been able to build on the skills and 
interests they acquired in the field of Culinary Arts� 

They have been able to gain valuable exposure to the in-
dustry helping them make choices about their future in 
this field� They have also learned a lot about themselves 
as citizens and their role in the community� Through 
this service learning experience, students gained a deep-
er understanding of themselves, their community and 
society in general� They truly developed leadership skills 
as they guided and supported each other to help make 
each event a success� What has been unique about this 
ambitious group of young chefs is that the full group 
has returned every year with some new additions� The 
new additions have included students who were not 
enrolled in O2 or who had previously completed the 
CBL 10 course because they saw the true value of the 

experience and wanted to be 
a part of it�

What has helped make 
these events and experiences 
a reality is funding that can 
be accessed through grants 
such as WorkIt� This fund-
ing is available to all regional 
school boards in Nova Sco-
tia� It is intended to help 
increase awareness and pro-
vide exploratory opportun-
ities for students� The grant 

requires that any planned activities show a direct link 
to increasing student awareness and exposure to the 
skilled trades� We were very fortunate at J�L� Ilsley to 
have been approved for funding and there is no doubt 
that expectations around awareness and exposure were 
exceeded� Students who may have wondered what their 
future would hold at the junior high level have now 
gained valuable insight into how bright a future they 
truly do have�

Lynn Haughn is a Community Based Learning 
Consultant, Halifax Regional School Board. 

A sold-out group of 125 was dazzled  
by the talents and efforts of some amazing students.
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The Power of Kindness
Anna Marie Sarto

If you enter the second floor of Portland Estates School on any given 
Friday at lunch, you will be greeted by the sound of enthusiastic groups 
of students chanting with the power of true conviction�

We are a team that makes positive changes in our world. We will do it in a 
fun way that shows people we care. We will be leaders in our own lives, our 
school and community, bringing positive energy to the lives of others and our 
own. Power Play Kids make things HAPPEN! GO PPK!

Power Play Kids began six years ago 
with a small group of students� Today, it 
has expanded into multiple ten week ses-
sions for Grades 5 and 6 students� The 
program was founded with the under-
standing that our technological world 
is fast-paced, highly competitive and 
continually changing� At the same time, 
our social institutions and culture are 
undergoing great changes� This reality 
can make it difficult for parents and care-
givers to keep up� While some changes 
have positive influences, others can im-
pact our children in negative ways� It is 
more important than ever before to teach 
and enhance the skills necessary for our 
children to effectively navigate the en-

vironment in which they live� Power Play Kids offers students an opportun-
ity to strengthen personal identity, promote personal competencies and 
encourage service to the community�

The action-oriented curriculum is based on character education, com-
bined with local and global citizenship learning� The philosophy is to sup-
port children as they develop their sense of self and emotional intelligence� 

The Grade 5 Power Play Kids program engages students in curriculum 
relating to empathy development, relationship building, positive thinking 
and strategies to become their own life leaders� In Grade 6, the curriculum 
encompasses personal values learning, goal planning and decision-making 
skills� Both groups explore and discuss concepts through the use of game 
playing and storytelling� The sessions are fun and active�

Power Play Kids speaks not only to personal power through play; it is also 
a familiar concept for students who understand the concept of a “power 
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play” in sport – having advantage in a game� This 
understanding promotes the idea that each student 
has internal assets that can be developed and/or en-
riched in order to enhance their own personal develop-
ment� Students step up their personal game every week 
through challenges grounded in simple acts of kindness 
to others� 

During the last five years, Power Play Kids groups 
have impacted the world locally and globally� Each 
PPK group champions a cause� Through PPK leader-
ship and design, the student body of Portland Estates 
has sent school supplies to Canadian troops in Afghan-
istan for distribution to school-aged children� Another 
group raised funds to buy several School in a Box pack-
ages through UNICEF� For the last five years, Portland 
Estates School has also sponsored a World Vision child� 

Since 2008, Power Play Kids has been joining forces 
with UNICEF’s Spread the Net program, which protects 
children from the threat of malaria by providing bed 
nets� Two groups of Power Play Kids participants raised 
over $7,000 in the school� As well, through two public 
presentations, the students inspired Halifax’s business 
community to match and double that amount� As one 
student expressed, “If a bunch of fifth graders can save 
thousands of lives, I can do something about my prob-
lems, the earth’s problems or anything at all!”

The Power Play Kids program encourages participants 
to think about how their personal choices affect them-
selves as well as their families, friends and commun-
ity� The activities, discussions and community projects 
become a litmus test that students will be able to draw 
upon when faced with life choices� Monetary donations 
are made by students through allowance, chore monies 
or by giving up a treat they enjoy�

On a local level, PPK leadership developed the One 
Small Thing project� It encouraged students to do a 
chore to earn one personal hygiene item from home� 
These items were collected to create comfort kits for 

area emergency shelters� In doing one small thing, 
together, we made it happen� Hundreds of comfort kits 
were distributed all over our city�

Every February, the Grade 5 PPK team hosts a Ran-
dom Acts of Kindness Week, where all of our students 
practice random acts of kindness� This led to HRM 
Mayor Peter Kelly proclaiming Random Acts of Kindness 
Week in our city�

Another PPK project, Mobilizing Margaret House, 
focussed on collecting warm winter clothes and food 
from our school families to support a food shelter in 
downtown Dartmouth� The PPK ran the entire cam-
paign and at the end, the students visited Margaret 
House� After seeing the hallways filled with countless 
bags of clothes and food, one student shouted “Do you 
know the feeling you get when you help someone? It’s 
an awesome feeling! That’s what the Power Play Kids are 
all about!” The hallway immediately erupted into PPK 
cheers and laughter�

Power Play Kids has evolved into a program that unites 
a group, a school and a community� It supports all stu-
dents in developing their own personal power� The pro-
gram has become a badge of honour in our school� PPK 
make big things happen through their own decision-
making, planning and hard work� They enthusiastic-
ally embrace the spirit of power play in every step, on 
every level� Positive peer influence pays off when the 
general school population is asked to join in to reap big-
ger rewards and achieve a greater understanding about 
others in our world� As an administrator, one of the 
most powerful data sources came in the form of a re-
quest from a grade primary student� He came to my 
door excitedly asking for some of the red sashes the PPK 
groups wear – he and his friends wanted to play Power 
Play Kids, just like the Grade Five and Six students�

Anna Marie Sarto is principal at Portland Estates 
Elementary School, Halifax Regional School Board.

Power Play has evolved into a program that unites  
a group, a school and a community.
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Germany’s Concentration 
Camps – The Bitter Reality
Gary Renouf

“A great teacher never strives to explain his vision, he sim-
ply invites you to stand beside him and see for yourself.” 
Rev. R. Inman

Being a history teacher in Nova Scotia for the 
past 17 years, I have always found the Holo-
caust a challenging subject to teach� How can 

a classroom teacher in Nova Scotia bring meaning and 
understanding to an event that happened so long ago 
and so far away? Does one rely solely on historical facts 
and figures? Personal accounts and reflection? Indeed 
much has been written and it is a daunting task to teach 
such an important and sensitive topic� Can a classroom 
teacher really do justice to such a complex topic?

In 2008, I was selected by the Trans Atlantic Outreach 
Program in Washington D�C� to receive a fellowship 
that allowed me the opportunity to travel to Germany 
for two weeks in August 2008� Among the many mem-

orable stops was a visit to Sachsenhausen Concentra-
tion Camp outside Berlin� As this was my first visit to 
a concentration camp, I wanted to be prepared� I soon 
realized that no amount of research could prepare me 
for what I was about to experience�

Walking through the gates and seeing the infamous 
symbol of Nazi tyranny emblazoned in the wrought 
iron Arbeit Macht Frei, a symbol synonymous with the 
camps , one is transported back in time, consumed by 
history as the images, accounts, books, websites, films 
coming flooding back from years past� One seems so 
small and insignificant in the face of so much history� 
Words cannot capture the full meaning of standing in 
one of the darkest places in time�

Nowhere is this more striking than in the cremator-
ium� Although damaged by time, one can still see the 
meticulous planning and design and witness first hand, 
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a killing factory� What I found most disturbing was the 
attention paid to even the smallest detail� There could 
be little doubt about the intentions of the perpetrators 
at what was known as Station Z�

As we departed the camp I was left with an empty feel-
ing inside� I think, despite the overwhelming evidence 
and the knowledge of what happened, it is still difficult 
to believe that such atrocities did actually occur� Seeing 
it with my own eyes, however, changed everything� I 
can’t say my visit allowed me to better understand these 
events in time but it was a sobering visit to the past� I 
came home with the compulsion to share it with others�

Over the years, I have led groups of students to Eur-
ope to retrace the path of Canadian soldiers during the 
First and Second World Wars� While this has been an 
incredible experience, I felt it was important to see a 
different side of the war, to give students the opportun-
ity to witness the Holocaust for themselves�

A group of 25 students signed up in 2009, giving 
themselves 18 months to save and prepare� While stu-
dent travel is perhaps the most affordable means to see 
the world, it still involves a great deal of sacrifice and 
commitment on behalf of the students and their par-
ents� Many of the students paid for part, or in some 
cases, all of their expenses – a valuable lesson in its own 
right�

Our journey would take us through Germany, Aus-
tria, Italy, and Switzerland in just nine days� There 
were countless hours of planning and it easy to see why 
many would question the wisdom of taking on such a 
responsibility� Travelling with students does come with 
risks but it also comes with many rewards�

Our first stop in Germany was a visit to the Dachau 
Concentration Camp outside Munich� From 1933-
1945 Dachau served not only as an internment camp 
for Nazi political prisoners but as a blueprint for fu-
ture camps, cementing its place in history� Although 
the camp looks much different now than it did then, it 
still serves as a powerful symbol of the past and a tribute 
to both those who perished and those who survived to 
tell about it� History may never know how many souls 
were interned or executed there� Estimates range up to 
200,000 people from over 25 countries�

The camp area once consisted of 32 barracks origin-
ally designed to hold 200 prisoners each� At its height it 

was estimated that each barrack may have held as many 
as 2000 inmates� Only one replica barrack exists today, 
however the foundations of the barracks remain as a 
grim reminder to visitors� Surrounded by an electri-
fied barbed-wire gate, a ditch, walls and guard towers, 
Dachau was an inescapable fortress� Inside the gates is 
a strip of grass, in stark contrast to the loose stone that 
makes up most of the interior ground space at Dachau� 
Standing on the grass, students see the forest and hear 
the birds in the distance� This sense of tranquility is 
broken by the realization that this strip of greenery was 
a killing zone and that any prisoner seen standing on 
the grass was shot immediately� Stories abound of in-
mates who deliberately rushed onto the grass to put an 
end to their suffering�

My students were also amazed at the stories of sur-
vival and how prisoners coped in such horrible condi-
tions� It seems that in such a dark place there could be 
no hope, yet the inmates fought on with unimaginable 
courage and strength� I believe this sense of inspiration 
and understanding of the human spirit caught many 
students off guard� One student was moved to tears as 
she read about the role of music in the inmates’ lives 
and how, as a music student herself, they took comfort 
in playing and listening to music in their times of de-
spair�

We would leave Dachau that day with perhaps more 
questions than answers� While we continued on our 
journey to many beautiful places in Europe, our mem-
ories of Dachau and what we saw there were perhaps 
the most vivid of all�

I am reminded of an inscription, written in Eng-
lish, French, German, and Yiddish at the entrance to 
Dachau� A message that I made a point of showing the 
group before we left…

May the example of those who were exterminated here 
1933-1945, because they resisted Nazism, help to unite 
the living for the defence of peace and freedom and in re-
spect for their fellow men.

I am truly hopeful that 25 recent visitors will remem-
ber those words and share them with others for years 
to come�

Gary Renouf teaches at South Colchester Academy, 
Chignecto Regional School Board.
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Playing Basketball in Europe
Eric Dolliver

In November of 2009, 14 members of Park 
View Education Centre’s senior boys 
basketball team took part in a 15-day 
tour of Europe. We visited Germany, 
Switzerland, Italy, Austria and 
Slovenia where the majority of our time 
was spent and the boys took part in an 
international basketball tournament. 
Excerpts from my e-mail messages to 
back home to families can best describe 
our journey.

November 6: The day has arrived. In 
a few hours we will be on our way to 
Europe. My emotions remind me that 
my father made a similar trip some 65 
years ago to Europe under much different 
conditions. While you think of the 
Panthers over the next few weeks, please 
think of all those as well who have made 
our freedom so wonderful!

November 7: Good morning from Bern 
Switzerland. All 21 slept in one room 
in the hostel. It has already been 
an adventure for me just driving 
through Germany and seeing places 
that I have heard so much about as a 
son of two WWII veterans.

November 8: Good morning from 
Geneva. Yesterday was incredible! 
We went through the clouds to the 
top of Europe, walked on and in, 
yes in a glacier, saw the snow 
line went through a mountain. Our 
kids were amazed and loved it.

November 10: 2:46 a.m.: Long day! 
The drive through the Swiss Alps 
was once again amazing. Saw the 
arena in Verona and the team had 
a great time with a Roman warrior 
(actor), many shops and the balcony of 
Romeo & Juliet.

November 11: We arrived at the school 
and were greeted very warmly. We went 
to English class with a senior female 
professor. Next we went to the theatre 
to prepare for our Remembrance Day 
assembly. It went very well. The three 
seniors and I presented. At the end, the 
team and our 10 accompanying Canadians 
sang our national anthem. After, we had 
a question and answer period.

November 12: Today we saw the 
Lipizzaner Stallion Training 
Centre – very good; Postojna Caves- 
indescribably phenomenal; Predjama 
Castle – amazing –  an original from 
1583 built in a cave in a cliff.

November 13: Today we went to Udine, 
Italy. The Italian boys were very 
friendly and we sang Happy Birthday 
to one of them. At 3 p.m. the boys 
split into four teams and joined three 
Slovenian students on a treasure hunt 
through the town.

AVISO FALL 2010
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November 14: We were all treated by 
our hosts to various activities. I was 
thrilled to be given the opportunity to 
have a private tour of the Franciscan 
Monastery, Kostanjevica. I stood beside 
the tomb of King Charles X, King of 
France, and six other members of the 
Bourbon family. Not bad for a kid from 
Dublin Shore. I viewed the monastery 
library that contains books dating back 
to 1584.

November 15: Today was a full day in 
Venezia, another ancient city with 
palaces, cathedrals and canals for 
roads. We rented four gondolas for a 50 
minute cruise. I apologize for the lack 
of description but I truly cannot do it 
justice. We were amazed!

November 16: Time only to say all is 
well, we won our game today (World 
College of the Adriatic). We viewed 
Roman ruins of a small arena (Trieste) 
and felt very comfortable on the coast 
in the fog.

November 17: After the tournament games 
and lunch, we had a tour of a local 
town that has its roots from before 
Christ. The Roman ruins there are large 
and built over 2000 years ago. History 
overflows here. A farewell evening at 
the school saw us entertained amazingly 
for one hour with multiple singing, 
dancing and drama performances in six 
different languages.

November 18: Hello from Ljubljana. We 
toured the castle tonight and I’ve just 
come in from downtown where the party 
is starting as Slovenia has qualified 
for the World Cup. Today we made our 
final goodbyes in Nova Gorica and as 
expected, it was emotional. Goodnight 
and dasvidanja.

November 19: A fun day today in a 
beautiful city. We had a one hour 
walking tour of old town Ljubljana 
and then an hour for wandering in the 
open market. Then we drove to the 
Slovenian Basketball League television 
headquarters where we had a blast. 
The boys will be on TV on Sunday in 
Slovenia. 

November 20: Today was an early rise of 
4:45 a.m. to prepare for our 5:30 a.m. 
departure. In Salzsburg, Austria, we 
had a lot of fun on the salt mine tour. 
We arrived at the concentration camp at 
Dachau, Germany at 2:30 p.m. I believe 
most were completely amazed at the 
enormity of the physical size of the 
camp, and I know many of the boys were 
shocked by the events that happened 
here. It was difficult at times to not 
be emotionally overwhelmed. We arrived 
in Stuttgart around 8:00 p.m., had 
supper and completed the final packing 
of the suitcases for tomorrow’s journey 
home. It has been wonderful. We have 
experienced so many different cultures, 
made new friends who speak different 
languages. I am positive there is no 
subject in our school that has not been 
touched upon. I believe for the first 
time in my life I can use the word 
awesome. With this adventure, that word 
now has a significant reference point 
for me.
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Eric Dolliver teaches at Park View 
Education Centre, South Shore 
Regional School Board.
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Reframing Autism
Lindsay Welsford

THE PEDAGOGUE

Over the past ten years, several individuals iden-
tified with low-functioning autism have de-
veloped a high level of literacy, surprising many 

in the education field and providing insight into the true 
competencies of this group� With an increased under-
standing of autism from various theoretical and experi-
ential perspectives, it has become clear that our society 
needs to reform notions of autism and heighten our aca-
demic expectations for some of our autistic students�

In education, adopting a deficit perspective, the be-
lief that autistic students are doomed to their biology, 
will instigate doubts about the need to educate these 
students at all� Presuming competence will inspire edu-
cators to explore various approaches 
when an autistic student does not re-
veal the level of proficiency they expect�

Participants at all levels of the edu-
cation system need to examine their 
current assumptions about autism, 
ability and competence� Through 
critical self-reflection, we can uncover 
personal and professional beliefs that 
currently maintain the status quo� 
Adopting a perspective that students 
with autism are competent and ready 
to learn will empower educators to in-
crease opportunities for these students 
to refine their communication and lit-
eracy skills� Once the necessary cognitive shift has oc-
curred, educators can develop goals and action plans for 
changing their assumptions and improve the life chan-
ges for these marginalized students�

Assistive technology, including augmentative com-
munication devices and alternate keyboards, has pro-
vided a means through which these individuals can 
demonstrate their knowledge and true abilities� These 
tools, combined with a literacy-rich, supportive and 
perceptive environment, increases the likelihood that 
students with autism will succeed�

Research advises educators teaching students with 
autism to recognize and celebrate any attention they 
have in books, encourage communication skills using 
focused interests and provide opportunities for mul-
tiple means of expression� Furthermore, research re-
assures educators that teaching literacy skills to non-
verbal students labeled “autistic” is not a futile effort, 
but one that may require a creative approach�

Teachers must be very patient with an autistic stu-
dent� The teacher should present words and passages 
in connection with a picture and create a routine� This 
process will incite awareness in the student of his abil-
ities to write words, despite the fact that the student 

can’t speak�

In a small junior high school in Nova 
Scotia, the world of communication is 
opening for one young girl with aut-
ism� Drawing on the recommended 
assistive technology and a supportive, 
knowledgeable team, Mary (a pseudo-
nym) has demonstrated her under-
standing of written language beyond 
the expectations of many�

Mary has been diagnosed with low-
functioning autism and an intellectual 
disability� Her receptive language is 
well demonstrated, as she follows dir-
ections accurately� Mary has marked 

difficulty with expressive language and is essentially 
non-verbal� She is unable to hold and write with a trad-
itional pencil, due to challenges with sensory integra-
tion and motor planning� Though she is 14, her intel-
ligence is perceived by many educational professionals 
to be around two years�

In January 2010, Mary sat down in front of an In-
tellikeys Board with Clicker 5 on the screen� Her Pro-
gram Support teacher (PST) sat to her right� The first 
day, and for many weeks following, Mary and her PST 

She spontaneously 
wrote “mom” 

and “love,” in an 
apparent attempt 
to communicate 
feelings for her 

mother.
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worked together to type Mary’s first name using facili-
tated communication (FC)� Mary would be asked to 
type her name, then while holding the finger of her 
PST, would guide her PST to the desired letters� This 
was the beginning�

Since typing her first and last name successfully, Mary 
has typed over 50 words and demonstrated an under-
standing of phonetics as an emergent writer� During the 
teaching process, Mary was presented with a picture of 
an object, directed to appropriate letters in the name of 
the object, then asked to type it on her own (with FC)� 
Some of Mary’s mastered words include gummybear – 
cat – like –to – and – two� Three months after Mary 
began using technology and facilitated communication 
to demonstrate her competence, she spontaneously 

wrote “mom” and “love” in an apparent attempt to 
communicate feelings for her mother�

Researchers insist that as educators we have a choice: to 
assume an individual is incompetent or to admit that we 
do not know how and what another is thinking unless 
they can make their thinking known� Presuming com-
petence and providing appropriate tools in a supportive, 
literacy-rich environment has created a context in which 
Mary is able to demonstrate her true abilities and de-
velop functional communication and literacy skills�

Lindsay Welsford is a Program Support Teacher, 
Lunenburg Junior High School, South Shore Regional 
School Board.

Adopting a perspective that students with autism are competent and ready 
to learn will empower educators.
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Getting Rid of Excess
Steven Van Zoost

SO THERE I WAS…

So there I was, getting rid of excess� In fact, that has 
been one of my personal goals for 2010 – to get 
rid of all excess in my life� It’s time to part with 

my childhood stamp collection, convert those family 
slides into digital formats, and sort my CDs, books, 
and clothes� It’s time to get rid of extra weight, extra 
emotional baggage and superficial friendships� It’s time 
to let go; time to be lean� I’m overhauling my life as if I 
have a television host from HGTV beside me who can 
help me part with my junk and reorganize my spaces� I 
have proverbial bins labelled “keep,” “give to…,” “do-
nate” and “garbage�” And yes, my professional life is 
also under renovation; I’m getting rid of excess in my 
classroom and I have a five-step plan�

Professional library
My bookshelf is buckling from the weight of years of 

collecting� It is useful for me to have a professional li-
brary in my classroom as I refer to books for occasional 
inspiration or pedagogical guidance� However, there 
are many books to which I have referred so frequently 

that I no longer need to open their covers for inspira-
tion� There are other books that I have never used and it 
might be reasonable to ask “Who else might use them?” 
There are new teachers, or teachers who are new to the 
school, who might be ideal readers of my professional 
library� I intend to identify these new teachers and as-
semble welcome packages from my professional library� 

The big metal filing cabinet
Opening the big metal filing cabinet at the back of 

my classroom can be daunting� Sure, it’s well organized, 
but why am I storing all this paper? Increasingly my 
students and I are finding electronic versions of sam-
ple texts to reference rather than photocopying from 
a book� Or, if the paper resource is really great, I have 
been scanning or typing it for the “big screen” so that 
students can see how one might mark it up as an active 
reader of the text� The digital version has also allowed 
me to access my resources faster, move them around eas-
ily, and keep different kinds of resources together elec-
tronically� I’m also able to make these resources port-
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able and easily accessible from home or “on the road�” 
Now I am interested in making that big filing cabinet 
at the back of my classroom obsolete and replacing it 
with an external hard drive� This is not rocket science, 
but we are in the 21st century and it’s time for me to let 
go of my big metal filing cabinet� It’s a clunker�

Digital folders
I like my computer desktop to be neat and relatively 

free of too many icons� I prefer organized folders and 
the search feature of the computer to keep track of all 
of my teaching resources� So, it’s time to sort all those 
files that have somehow gotten out of control in a busy 
week of teaching� It’s time to organize them into fold-
ers: school-wide documents, English department docu-
ments, files for specific courses and units of study, and 
maybe even a file for special projects� This isn’t a com-
plicated task but I just need to sit down and do it� I 
created and labelled the folders three years ago, but they 
need to be tidied and old files discarded� 

The teacher desk
I like to see the surface of the teacher desk but the 

teacher desk seems to be more like a working table 
for everyone in the room� For example, students often 
plunk down the film and video gear all over “my” space 
during a busy class because it’s the natural spot to set 
something down as they continue to look for a micro-
phone cable from the cabinet� I am not suggesting that 
there isn’t room for the messiness of teaching, but that 
I want a way to hide my mess throughout the day so 
that students don’t have to trip over it to get to me or 
to get to the cabinet where the video gear is stored� My 
solution is to monitor what sorts of things are making 
a mess on the teacher desk (things like student books, 
handouts and lost and found items) and develop rou-
tines to look after them� For example, if it’s handouts 
that are cluttering my desk, then I will house the hand-
outs in a cupboard – something with doors to hide the 
daily mess – and sort the papers at the end of each day� 
I already hide my quick “notes to self ” under the key-
board to keep them off the surface of my desk, (don’t 
tell my students), so I know I can find other ways to 
keep the surface of the teacher desk clean�

Professional involvement
I am ready to streamline my involvement with com-

mittees, extra-curricular activities, and volunteer com-
mitments in an effort to find ways to further synergize 
my professional life� I have come to think that the most 
efficient use of my professional time is when I am able 
to make connections among the various ways in which 
I participate in professional development and service� 
For example, in my NSTU Local (Hants West Local), I 
coordinate a program with an admired colleague called 
“What’s it like to be a teacher?” for Grade 5 students� 
This initiative can involve my high school students, stu-
dent council members, teachers and administrators in 
my school, local elementary teachers and their admin-
istration, my school board, and my union� I want to 
think of ways I can make learning more relevant and 
engaging for students by making connections among 
my various current professional involvements� I also 
want to think about new ways of being involved in the 
teaching profession for my own professional develop-
ment�

Excess of any sort – physical or mental – can slow 
me down and has the potential to interrupt my focus 
on teaching and learning in my classroom� I have spent 
too much valuable time managing and thinking about 
clutter in my classroom� Now, I have a checklist with 
five tasks before the end of 2010: sort through my pro-
fessional library, the big metal filing cabinet, my digital 
files, my teacher desk, and my professional involvement� 
I am sorting with an eye for what to keep, what to give 
away, what to replace, what to discard, what to connect 
and what else is needed� I must admit that together, 
the five tasks are a bit overwhelming� One each month 
however, is quite manageable; I started with the book-
shelf at the end of August� By December, the list will be 
completed and with this de-cluttering I hope that I will 
be ready to welcome new ideas, accommodate new re-
sources and invite new teaching and learning strategies� 
I will feel renovated and rejuvenated; I will have gotten 
rid of the excess in my classroom� Then again, it will be 
December, and I might just feel exhausted�

Dr. Steven Van Zoost teaches at Avon View High 
School, Annapolis Valley Regional School Board.
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As educators we are used to hearing and reading 
views on the role of schools in the community� 
It is a change to be focused on the reverse – the 

role of the community in schools� It is interesting and 
helpful to consider the positive memories former stu-
dents retain long after leav-
ing the public school sys-
tem� They remember those 
teachers who showed they 
cared for the student and 
knew their subject matter, 
and who created opportun-
ities to demonstrate their 
importance in their com-
munity, province, country 
and the world�

I have met many former 
students who decades later 
still bring up the time I ar-
ranged for their chemistry 
class to take a view of a 
steel plant, with over 5000 
employees in full produc-
tion� My memory of those 
days is enriched by their 
expressions of awe as they 
watched the blast furnaces 
being tapped, the molten 
iron being poured into the 
ladles moving on to the open hearth with the men and 
furnaces producing the steel before moving on to the 
rail mills� The last stop was the wire and nail mill which 
gave full meaning to the word “noise�” I still remem-
ber one of the students saying in a loud voice, “I now 
understand why my father talks so loud all the time!” 
Those students learned far more than chemistry on 
those visits to the then lifeblood of our community�

The community around your school can offer your 
students the opportunity to see firsthand the import-

ance of what they are learning in the classroom� An 
oceanography teacher can teach, talk and also take his 
or her class on a cruise to Bird Island, to the wharf or 
to the fish plant� A law teacher can arrange a class trip 
to the court house when a trial is taking place� Your 

community has much to of-
fer in all subjects at all grade 
levels� Take it from one who 
knows, the students will long 
remember it�

Most schools are used to 
drawing on the wealth of 
experiences of the mem-
bers of the community� Ca-
reer days have been a staple 
across the province for many 
years� The opportunity for 
students of all grade levels to 
interact with a student from 
the Coady Institute, for ex-
ample, who hails from South 
Africa, China or Brazil, is, 
as MasterCard says, “price-
less!” Students profit greatly 
from the extra effort to ar-
range such contacts� Other 
well-used resources are com-
munity colleges and univer-

sities� The business community has also been helpful 
in sharing their knowledge and experiences with our 
students�

It’s not the three Rs, rather the three Cs, we can fol-
low as a path for success: Communities, Contact and 
Communicate�

Greg O’Keefe is a retired teacher and former 
President of the NSTU.

It’s not the three Rs, 
rather the three Cs, 
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a path for success: 
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